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INTRODUC TION 

The contemporary educational landscape is shaped by 

profound social, cultural, technological, and ideological 

changes. Globalization has intensified interactions among 

peoples, languages, cultures, and value systems, creating new 

Abstract 

The formation of ethnocultural competence has become one of the most significant 

tasks of contemporary education in the context of globalization, increasing intercultural 

interaction, and the transformation of social values. Modern students are expected not 

only to preserve their national identity and respect their own cultural heritage, but also 

to understand global values, engage in intercultural dialogue, and participate 

constructively in a multicultural world. This article examines the issues of forming 

ethnocultural competence in the harmony of national and global values from 

theoretical and pedagogical perspectives. The study analyzes the conceptual essence 

of ethnocultural competence, reveals its structural components, and identifies the 

pedagogical conditions necessary for its development in educational practice. Special 

attention is given to the interrelationship between national identity, cultural memory, 

tolerance, global citizenship, and value-based education. The article is based on 

theoretical analysis of pedagogical, cultural, philosophical, and psychological literature 

related to competence-based education, intercultural communication, ethnopedagogy, 

and value formation. The results of the study show that ethnocultural competence 

develops most effectively when national values are not isolated from global 

civilizational principles but harmonized with them through educational content, 

communication, and reflective activity. The study also demonstrates that the 

pedagogical process of developing ethnocultural competence requires integration of 

cognitive, emotional, behavioral, and axiological components. The findings confirm 

that the balance between national and global values supports students’ cultural self-

awareness, social adaptability, intercultural respect, and civic maturity. The article 

concludes that the formation of ethnocultural competence is a complex and continuous 

pedagogical process that must be based on dialogue, cultural continuity, ethical 

reflection, and learner-centered educational strategies. 
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opportunities for cooperation and mutual enrichment while 

also generating challenges related to identity, cultural 

continuity, and social cohesion. Under such conditions, 

education is expected to perform not only instructional but 

also cultural and axiological functions. It must prepare young 

people to preserve their own national-cultural heritage and at 

the same time participate responsibly in a wider global 

community. This dual task makes the formation of 

ethnocultural competence especially relevant. 

Ethnocultural competence may be understood as an 

integrated personal quality that enables an individual to 

understand, appreciate, preserve, and represent the values of 

his or her own culture while respecting other cultures and 

engaging in constructive intercultural interaction. It includes 

knowledge of traditions, language, customs, symbols, 

historical memory, and cultural norms, as well as the ability to 

interpret cultural differences, avoid prejudice, practice 

tolerance, and behave appropriately in multicultural 

environments. In educational discourse, ethnocultural 

competence is increasingly viewed as one of the essential 

components of a student’s general cultural and civic 

development. 

The issue becomes particularly important in the context of 

national and global values. National values reflect the 

historical experience, moral heritage, spiritual ideals, 

language, customs, social norms, and collective memory of a 

specific people. They are transmitted through family, 

community, cultural institutions, and education. Global values, 

by contrast, refer to universal principles that transcend ethnic 

and national boundaries and are recognized as important for 

all humanity. These include human dignity, peace, justice, 

tolerance, equality, dialogue, ecological responsibility, and 

respect for human rights. In educational practice, the 

relationship between these two groups of values is sometimes 

interpreted in oppositional terms, as if the strengthening of 

global values may weaken national identity or the emphasis 

on national culture may limit openness to the wider world. 

However, such a dichotomy is pedagogically unproductive. 

The harmony of national and global values does not imply the 

disappearance of cultural uniqueness or the replacement of 

one system by another. Rather, it suggests a pedagogical 

synthesis in which national identity becomes the basis for 

entering intercultural dialogue, and universal values provide 

ethical and communicative frameworks for coexistence in a 

diverse world. In this sense, the formation of ethnocultural 

competence requires educational strategies that connect 

rootedness with openness, cultural continuity with social 

adaptability, and identity with dialogue. The problem is 

therefore not only theoretical but also methodological: how 

can educational institutions organize teaching and 

воспитание in a way that supports both the preservation of 

national-cultural values and the internalization of universal 

principles? 

The relevance of this article is determined by several factors. 

First, contemporary students live in an environment where 

local cultural traditions and global information flows intersect 

continuously. Second, social stability and constructive 

intercultural relations depend increasingly on young people’s 

ability to combine cultural self-awareness with tolerance and 

global responsibility. Third, the development of competence-

based education requires more precise understanding of how 

axiological and cultural dimensions can be integrated into 

pedagogical practice. Therefore, the study of ethnocultural 

competence in the harmony of national and global values is 

timely and pedagogically significant. 

The purpose of this article is to analyze the issues of forming 

ethnocultural competence in the harmony of national and 

global values and to identify the theoretical and pedagogical 

conditions that support this process in educational practice. 

The study is based on theoretical methods of scientific inquiry 

appropriate to pedagogical research. A comprehensive 

analysis of philosophical, pedagogical, cultural, psychological, 

and methodological literature was conducted in order to clarify 

the conceptual content of ethnocultural competence and its 

relation to national and global values. Conceptual analysis was 

used to define the key categories of the study, including 

ethnocultural competence, national values, global values, 

cultural identity, multicultural education, value-based 

education, and intercultural dialogue. 

Comparative analysis enabled the examination of different 

scholarly interpretations of the relationship between cultural 

identity and globalization, as well as different pedagogical 

approaches to competence formation. Systematic analysis was 

applied to identify the structural components of ethnocultural 

competence and the interdependence of cognitive, emotional, 

communicative, and behavioral dimensions of value-based 

education. The methods of synthesis and pedagogical 

interpretation were used to generalize theoretical positions 

and adapt them to the educational context of student 

development. 
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The study also relied on an axiological approach, which made 

it possible to consider competence formation through the lens 

of value internalization, ethical reflection, and cultural 

orientation. In addition, the cultural and learner-centered 

approaches were employed to interpret educational 

interaction as a process of dialogue between personality, 

culture, and society. The research does not present 

experimental quantitative data; instead, it offers a 

theoretically grounded and pedagogically reasoned analysis of 

the problem under investigation. 

The analysis of scientific literature and pedagogical theory 

demonstrates that the formation of ethnocultural competence 

in the harmony of national and global values is a 

multidimensional process requiring conceptual clarity and 

methodical educational organization. The first major result of 

the study is the clarification that ethnocultural competence is 

not limited to knowledge of traditions, customs, and cultural 

facts. It represents an integrated formation that includes 

awareness of one’s own cultural belonging, emotional-value 

attitude to national heritage, ability to interpret cultural 

meanings, readiness for respectful dialogue with 

representatives of other cultures, and capacity to act ethically 

in multicultural contexts. Thus, ethnocultural competence 

combines cultural rootedness with social openness. 

The second important result concerns the pedagogical 

significance of national values in competence formation. 

National values perform the function of cultural continuity. 

Through them, the learner becomes connected with historical 

memory, native language, folklore, rituals, collective ideals, 

ethical norms, and traditional models of social interaction. 

These values provide the individual with a sense of identity, 

belonging, and moral orientation. The analysis shows that 

without a stable connection to native culture, the process of 

personality development becomes fragmented and vulnerable 

to superficial influences. Therefore, national values should be 

regarded as one of the primary foundations for forming 

ethnocultural competence. They give content to self-

awareness and serve as the initial framework through which 

the learner interprets the surrounding world. 

At the same time, the study reveals that ethnocultural 

competence cannot develop fully if national values are 

presented in isolation from the broader context of human 

civilization. This is where global values acquire pedagogical 

importance. Universal principles such as respect for human 

dignity, peace, tolerance, justice, equality, ecological 

responsibility, and dialogue enable students to move beyond 

ethnocentric limitations and to perceive other cultures not as 

threats but as meaningful expressions of human diversity. The 

harmony of national and global values therefore does not 

weaken cultural identity. On the contrary, it makes identity 

more reflective, mature, and open to coexistence. A student 

who values his or her own heritage while also understanding 

universal ethical principles is more capable of respectful and 

constructive participation in multicultural social life. 

The analysis further shows that one of the central issues in 

competence formation lies in overcoming the false opposition 

between national identity and global openness. Educational 

discourse sometimes presents these dimensions as mutually 

exclusive, leading either to cultural isolationism or to abstract 

cosmopolitanism detached from real traditions. The results of 

the study indicate that this opposition is pedagogically 

unfounded. National culture and global values can and should 

interact through dialogue. National traditions often contain 

elements that resonate with universal human ideals, including 

hospitality, justice, mutual respect, compassion, dignity, and 

responsibility. When educational practice helps students 

discover such connections, they begin to understand that 

cultural specificity and universality are not contradictory but 

complementary. 

Another major result is the identification of the structural 

components of ethnocultural competence in the harmony of 

national and global values. The cognitive component includes 

knowledge about one’s own culture and other cultures, 

understanding of traditions, customs, historical memory, 

symbols, ethical norms, and intercultural differences. The 

emotional-value component reflects personal respect for 

cultural heritage, positive attitude toward diversity, empathy, 

tolerance, and pride in one’s identity without contempt for 

others. The behavioral-communicative component includes 

the ability to interact appropriately in multicultural situations, 

express one’s views respectfully, avoid stereotypes, and 

engage in dialogue. The reflexive component involves the 

ability to analyze one’s own attitudes, compare cultural 

positions, and critically evaluate prejudices or simplified 

judgments. The study confirms that ethnocultural competence 

develops only when all these components interact in a unified 

pedagogical process. 

The results also indicate that the educational formation of 

ethnocultural competence depends on a value-saturated 

learning environment. Competence cannot be formed solely 
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through informational transmission. Students may memorize 

facts about national heritage or universal declarations without 

transforming these facts into personal convictions and 

behavioral orientations. Therefore, the pedagogical process 

must involve not only knowledge acquisition but also 

emotional involvement, reflection, communication, and 

practical cultural participation. The study shows that 

educational content related to literature, history, language, 

art, traditions, social ethics, and intercultural communication 

becomes most effective when it is linked with discussion of 

values, personal meaning, and contemporary social relevance. 

A further significant result concerns the role of dialogue as a 

pedagogical mechanism. Dialogue is not merely a method of 

communication but a way of organizing educational meaning. 

In the context of ethnocultural competence, dialogue enables 

the learner to compare perspectives, interpret cultural 

symbols, express personal attitudes, and learn respectful 

interaction. It also prevents cultural dogmatism by allowing 

students to see that identity becomes stronger when it is 

consciously understood and articulated in relation to others. 

The harmony of national and global values is best realized 

through dialogic educational practices where students do not 

simply receive ready-made statements about culture but 

actively participate in interpreting and discussing cultural 

meanings. 

The analysis demonstrates as well that language plays a 

central role in this process. Language is not only a tool of 

communication but also a carrier of historical memory, 

worldview, symbolic meanings, and cultural codes. Mastery of 

the native language supports access to the spiritual and ethical 

heritage of the people, while communicative ability in wider 

intercultural contexts supports openness to global interaction. 

Therefore, educational strategies aimed at forming 

ethnocultural competence should pay special attention to 

language education, speech culture, interpretation of texts, 

and understanding of culturally marked meanings. 

Another finding is that the formation of ethnocultural 

competence is closely linked with the moral development of 

the learner. National and global values become pedagogically 

significant only when they influence ethical choice and 

behavior. Respect for one’s own culture should not lead to 

exclusion or superiority, and acceptance of global values 

should not lead to loss of roots or indifference to cultural 

inheritance. The educational objective is to cultivate value 

balance. Such balance manifests itself in civic responsibility, 

tolerance, social sensitivity, and readiness to contribute 

positively to society while preserving cultural authenticity. 

The study also establishes that the teacher’s role is decisive. 

The formation of ethnocultural competence requires 

pedagogical tact, cultural literacy, value sensitivity, and the 

ability to organize learning as a reflective and dialogic process. 

The teacher functions as a mediator between generations, 

cultures, and value systems. If the teacher presents national 

values in a rigid or idealized form, students may fail to connect 

them with contemporary life. If global values are discussed 

abstractly without cultural grounding, they may remain 

superficial slogans. Effective pedagogy requires integrating 

both dimensions meaningfully and developmentally. 

Finally, the analysis confirms that educational institutions must 

create conditions for continuity between formal curriculum 

and social-cultural practice. Ethnocultural competence 

develops more successfully when students encounter values 

not only in academic content but also in communication, 

celebrations, community projects, artistic activity, and 

intercultural interaction. This continuity reinforces personal 

meaning and supports the internalization of values. 

The results of the study make it possible to interpret the 

formation of ethnocultural competence as one of the central 

tasks of value-oriented education in the twenty-first century. 

In many societies, the growth of global interdependence has 

intensified interest in preserving national identity, but it has 

also exposed the risks of both cultural homogenization and 

defensive isolation. Education must therefore find a balanced 

path. The harmony of national and global values offers such a 

path because it allows the learner to remain rooted in native 

culture while becoming capable of respectful participation in 

the wider human community. 

This balance has important theoretical implications. National 

values are often understood as inherited and collective, while 

global values are understood as universal and normative. Yet 

in educational reality, both become meaningful only through 

personal internalization. A student does not become 

ethnoculturally competent merely by knowing proverbs, 

rituals, historical dates, or ethical concepts. Competence 

emerges when such knowledge is connected with emotional 

attachment, moral reflection, communicative behavior, and 

social practice. This means that the pedagogical challenge is 

not the accumulation of cultural information, but the 

transformation of values into stable orientations of 

personality. 
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The discussion also reveals that ethnocultural competence 

should not be reduced to the sphere of cultural celebrations 

or symbolic representation. In some educational settings, 

work on cultural identity is limited to festive events, costumes, 

or formal recognition of traditions. While such practices may 

have positive motivational value, they are insufficient for deep 

competence formation. Genuine ethnocultural competence 

requires interpretation, comparison, reflection, and ethical 

application. Students must be able to understand why certain 

values matter, how they are expressed in social life, how they 

relate to the dignity of others, and how they guide behavior in 

situations of difference and uncertainty. 

An important issue concerns the danger of stereotyping. When 

national culture is presented as monolithic or unchanging, 

learners may develop simplified and idealized images that do 

not correspond to the complexity of real life. Likewise, when 

global values are introduced only as abstract international 

norms, they may appear detached from personal and cultural 

experience. The harmony of national and global values can be 

pedagogically effective only if both are presented in living, 

dynamic, and critically meaningful forms. National culture 

should be shown as a historically evolving system rich in 

human meanings. Global values should be revealed not as 

external impositions but as ethical principles that can resonate 

with and deepen national moral traditions. 

The role of critical reflection becomes especially significant 

here. Modern students live in an information environment 

where cultural narratives, ideological messages, and social 

stereotypes circulate rapidly. In such conditions, competence 

formation requires the ability to analyze cultural messages, 

question prejudice, and distinguish between authentic values 

and manipulative discourse. Ethnocultural competence thus 

includes not only reverence for heritage but also reflective 

maturity. The student should be able to preserve identity 

without absolutizing it, and to accept diversity without losing 

normative orientation. 

The discussion further highlights the relevance of intercultural 

communication for competence formation. Educational 

environments are increasingly diverse, and students often 

encounter people with different languages, religions, customs, 

and worldviews. These encounters may enrich development, 

but only if the learner possesses the necessary communicative 

and ethical readiness. The harmony of national and global 

values provides such readiness because it combines 

confidence in one’s own identity with openness to dialogue. In 

this sense, ethnocultural competence becomes a condition for 

social peace, academic cooperation, and civic culture. 

Another significant point concerns the integration of 

ethnocultural competence into professional training. For 

future teachers, psychologists, philologists, social workers, 

managers, and other specialists, the ability to interact 

appropriately in culturally diverse settings is increasingly 

important. Therefore, the pedagogical significance of this 

competence extends beyond general upbringing and enters 

the sphere of professional competence. A culturally aware and 

ethically grounded specialist is better prepared to work with 

people, resolve misunderstandings, and contribute to humane 

institutional environments. 

The teacher’s role in this context deserves special emphasis. 

Teachers do not only transmit information; they model 

attitudes. Their language, evaluations, reactions to difference, 

and interpretation of cultural material shape the moral climate 

of learning. A teacher who embodies respect for heritage and 

openness to humanity helps students perceive the harmony of 

national and global values not as a theoretical formula but as 

a lived pedagogical reality. This requires high professional 

culture, broad worldview, and reflective educational practice. 

Thus, the discussion confirms that the formation of 

ethnocultural competence in the harmony of national and 

global values is both a theoretical and practical necessity. It 

responds to the demands of modern social life while 

preserving the humanistic mission of education. It links 

cultural continuity with ethical universality, identity with 

communication, and tradition with development. 

The study has demonstrated that the formation of 

ethnocultural competence in the harmony of national and 

global values is a complex pedagogical process with major 

significance for contemporary education. Ethnocultural 

competence was shown to be an integrated quality that 

includes cultural knowledge, value orientation, emotional 

sensitivity, communicative readiness, and reflective ability. Its 

development depends on the meaningful interaction of 

national identity and universal ethical principles. 

The analysis confirmed that national values provide the 

learner with rootedness, historical continuity, cultural 

belonging, and moral orientation, while global values expand 

this foundation through tolerance, justice, dialogue, and 

respect for human dignity. The harmony of these value 

systems does not generate contradiction but creates 
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conditions for mature personality development, intercultural 

respect, and civic responsibility. The false opposition between 

preserving identity and embracing global openness should 

therefore be replaced by a pedagogical model of synthesis and 

dialogue. 

The study also established that effective formation of 

ethnocultural competence requires more than informational 

teaching. It depends on value-saturated educational content, 

dialogic methods, reflective practice, communicative 

interaction, language development, and teacher 

professionalism. Educational institutions should create 

integrated environments in which values are not only taught 

but lived through culture, communication, and participation. 

CONCLUSION 

In conclusion, the harmony of national and global values 

should be regarded as a fundamental pedagogical principle for 

forming ethnocultural competence in students. It enables 

education to preserve cultural uniqueness while preparing 

learners for constructive participation in a multicultural world. 

Further research may focus on developing practical models for 

competence formation in specific disciplines, designing 

assessment criteria for ethnocultural development, and 

studying the impact of digital and intercultural learning 

environments on value-based education. 
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