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Abstract: The psychological aspects of developing
pedagogical professional mobility in students are an
integral part of preparing future teachers capable of
addressing challenges within a flexible, resilient, and
dynamic educational environment. This article explores
the key psychological factors influencing the
development of professional mobility, including self-
efficacy, motivation, emotional intelligence, and coping
strategies. By studying the psychological components
that enhance the adaptability and flexibility of pedagogy
students, the research underscores the importance of
fostering these traits during teacher training.
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Introduction: The concept of pedagogical professional
mobility refers to teachers’ ability to adapt to diverse
educational conditions, respond effectively to
challenges in various learning environments, and seize
opportunities for professional development in different
institutional contexts. Within the framework of teacher
training, mobility is often viewed through the lens of
geographic, cultural, and institutional adaptation.
However, the psychological dimensions of professional
mobility—such as motivation, emotional intelligence,
self-efficacy, and perseverance—are equally vital, as
they shape a teacher’s career trajectory and
professional growth. Understanding and fostering these
psychological components are crucial in today’s
educational landscape, where teachers are expected to
be versatile and capable of managing various classroom
settings, pedagogical challenges, and evolving student
needs.
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In today’s globalized education systems, the demand
for teachers who can adapt to various pedagogical
environments—from traditional classrooms to digital
platforms—is rapidly increasing. According to UNESCO,
by 2030 the global demand for qualified teachers is
expected to reach approximately 69 million. These
teachers must be prepared to work in diverse cultural,
linguistic, and socio-economic contexts (UNESCO,
2022). Therefore, the psychological readiness of future
teachers to meet these challenges has become a
central focus of contemporary educational research
and practice. Psychological factors such as emotional
intelligence (El), intrinsic and extrinsic motivation, and
self-efficacy have been shown to significantly influence
teachers’ professional mobility, affecting their ability
to adapt to new teaching environments and overcome
career obstacles.

Within this context, self-efficacy stands out as a crucial
psychological factor, defined as an individual's belief in
their ability to perform specific tasks. Self-efficacy is
recognized as one of the strongest predictors of
motivation and persistence in difficult situations. For
pedagogical professionals, high self-efficacy is linked to
greater confidence in implementing innovative
teaching strategies, managing classroom dynamics,
and coping with occupational stress. Research shows
that teachers with high self-efficacy are more likely to
adopt new pedagogical practices and work effectively
in unfamiliar contexts, thereby enhancing their
professional mobility.

Emotional intelligence is another critical psychological
attribute for developing professional mobility in
student teachers. El encompasses the ability to
recognize, understand, and regulate one’s emotions as
well as to empathize with others. It is associated with

improved teacher-student relationships, better
classroom management, and more effective
communication in diverse educational settings.

Furthermore, teachers with high El are often better
equipped to manage the emotional and stress-related
demands of the profession, which contributes to their
long-term career stability and mobility.

Motivation also plays a central role in the development
of pedagogical professional mobility. Both intrinsic and
extrinsic motivation influence a teacher’s decision to
improve their professional skills, engage in continuous
learning, and take on new pedagogical challenges.
Intrinsic motivation, driven by internal factors such as
the desire to contribute to student development, often
leads to greater engagement in innovative teaching
practices and readiness to adapt to new learning
environments. On the other hand, extrinsic
motivation—such as career advancement or
recognition—can also impact decisions to pursue
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mobility opportunities, especially in contexts where
professional growth is linked to working in different
educational settings or locations.

Despite the increasing recognition of the importance of
psychological factors in professional mobility, research
in this area—particularly in the context of teacher
gualification programs—remains limited. Although a
wide body of literature exists on the psychological
aspects of teaching, such as motivation and self-
efficacy, fewer studies have explored how these factors
contribute to developing professional mobility among
future teachers. This research gap highlights the need
for more targeted investigations into how psychological
aspects can be integrated into teacher training
programs to enhance student teachers’ adaptability,
resilience, and professional development.

The aim of this study is to explore the psychological
factors influencing the development of pedagogical
professional mobility in students. By examining the roles
of self-efficacy, emotional intelligence, motivation, and
coping strategies, this research seeks to provide deeper
insights into how these factors interact in fostering
professional mobility. Additionally, the study explores
opportunities to integrate psychological development
strategies into teacher education curricula to better
prepare students for the various challenges they may
face in their future careers. In doing so, the research
contributes to a broader discussion on improving
teacher education and enhancing professional
competencies in an era of increasing educational
mobility and global interconnectivity.

Research objectives:

1. To examine the relationship between
psychological factors such as self-efficacy, emotional
intelligence, and motivation in developing pedagogical
professional mobility.

2. To analyze how coping strategies affect
prospective teachers' ability to adapt to new
educational environments.

3. To evaluate the impact of psychological
development programs on enhancing professional
mobility in teacher training.

4, To provide practical recommendations for
integrating psychological factors into pedagogical
training in order to increase teachers’ adaptability and
resilience.

This research explores the psychological dimensions of
pedagogical professional mobility, which are essential
for teacher success and sustainability in an ever-
evolving educational landscape. It thus contributes to a
deeper understanding of the psychological traits that
shape teachers’ ability to thrive in diverse and
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challenging educational contexts.
METHODOLOGY

The development of pedagogical professional mobility
is a multifaceted process influenced by various
psychological factors. A review of existing literature
indicates that while the psychological characteristics
related to teaching effectiveness have been widely
studied, there are relatively few studies that
specifically link these factors to professional mobility in
a pedagogical context. This gap highlights the need to
explore how psychological traits such as self-efficacy,
emotional intelligence, and motivation influence
teachers' adaptability and growth in diverse
educational settings. Below is an analysis of the key
psychological aspects that support the development of
pedagogical professional mobility.

Self-Efficacy

The concept of self-efficacy, introduced by Albert
Bandura in 1977, has been extensively studied in
educational psychology. It reflects the confidence
teachers have in their ability to solve teaching-related
problems and develop pedagogical competence,
directly influencing their ability to adapt to new
environments. For instance, high levels of self-efficacy
are associated with increased engagement in
innovative teaching practices and greater effectiveness
in diverse instructional settings. Research shows that
teachers with high self-efficacy are more likely to take
advantage of mobility opportunities, especially when
adaptation to new educational contexts is required.
According to a study conducted by Li et al., teachers
with high self-efficacy scores are more inclined to take
on teaching roles in varied, challenging, or
international educational settings, thus enhancing
their professional mobility.

Emotional Intelligence and Adaptability

Emotional intelligence (El), defined as the ability to
recognize, understand, and regulate emotions (Salovey
& Mayer, 1990), has emerged as a crucial factor
influencing teacher effectiveness across different
educational environments. El is particularly important
in professional mobility as it enables teachers to
manage the emotional demands of teaching while
adjusting to new cultures, students, and pedagogical
practices. Teachers with high El demonstrate greater
empathy, improved classroom management, and
conflict resolution skills, all of which are vital in diverse
and unfamiliar educational settings.

Recent studies show a strong correlation between
emotional intelligence and professional mobility. For
instance, research by Dewaele & Witney (2019) found
that teachers with high El tend to exhibit greater

Journal of Social Sciences and Humanities Research Fundamentals

resilience  when faced with challenging work
environments and are more likely to transition across
schools or educational systems. Moreover, El
contributes to building strong relationships with
students and colleagues, which is a key factor in
adapting to new professional environments.

Motivation and Professional Mobility

Motivation, both intrinsic and extrinsic, plays a central
role in shaping professional mobility among teachers.
Intrinsic motivation is driven by internal factors such as
personal satisfaction and passion for teaching, while
extrinsic motivation is linked to external rewards such
as career advancement or financial incentives. Studies
consistently show that intrinsic motivation is more
strongly associated with professional commitment,
lifelong learning, and adaptability to new teaching
environments. Teachers with high intrinsic motivation
are more likely to engage in professional development
activities that involve exposure to various educational
contexts, thereby enhancing their mobility.

On the other hand, extrinsic motivation also plays a vital
role in fostering professional mobility, particularly when
teachers perceive mobility as a pathway to career
advancement or financial reward. Research by
McNerney et al. (2015) identified that extrinsic
motivators—such as salary increases and promotion
opportunities—significantly influence teachers’
willingness to pursue positions in new geographical
areas or different educational systems.

Coping Strategies and Professional Mobility

The ability to cope with stress and overcome challenges
is another critical psychological factor related to
professional mobility. Teachers often face emotional
and professional stress when transitioning between
educational settings, such as working with unfamiliar
student populations, adjusting to varying pedagogical
standards, or adapting to new cultural environments.
Coping strategies, including emotional regulation, social
support, and problem-solving skills, help mitigate the
negative impact of these stressors and enhance
teachers' ability to adapt to new professional settings.
Research indicates that teachers who employ strong
problem-focused coping strategies are better equipped
to handle the uncertainties and difficulties associated
with professional mobility.

A recent study by Géksoy and Kirmizi (2018) found that
teachers who underwent professional mobility training
demonstrated higher levels of resilience, endurance,
and emotional stability when confronted with
challenges in new educational contexts. This suggests
that targeted interventions aimed at strengthening
teachers’ coping strategies can play a significant role in
supporting their professional mobility.
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Methodology

A mixed-methods approach was used to study the
psychological aspects of pedagogical professional
mobility. This design combined quantitative and
gualitative methods to provide a comprehensive
understanding of the psychological factors affecting
teachers’ ability to adapt and grow in diverse
educational settings. The study was conducted across
several teacher training programs, focusing on
pedagogy students in universities and educational
institutions.

The study involved 200 participants, including
undergraduate and graduate students enrolled in
teacher training programs at various educational
institutions. The sample was purposively selected to
include students from diverse backgrounds—urban,
rural, and international environments—providing a
broader understanding of how psychological factors
influence pedagogical mobility in different socio-
cultural contexts.

1. Quantitative Data:

The first stage of data collection utilized validated
psychological assessments to measure key factors
related to professional mobility:

o General Self-Efficacy Scale (GSE) (Schwarzer &
Jerusalem, 1995) to assess participants’ confidence in
handling challenges.

o Emotional Intelligence Scale (EQ-i) (Bar-On,
1997) to measure levels of emotional intelligence.

o Motivational Orientation Scale (Ryan & Deci,
2000) to evaluate intrinsic and extrinsic motivations.

o Coping Inventory for Stressful Situations
(Endler & Parker, 1990) to assess participants’ coping
strategies.

2. Qualitative Data:

In the second phase, semi-structured interviews were
conducted with 30 participants to gain deeper insights
into their experiences with professional mobility and
how psychological factors influenced their adaptability
in different educational contexts. The interviews
focused on topics such as stress management,
motivational drivers, and emotional responses to new
teaching settings.

Quantitative data were analyzed using descriptive
statistics, correlation analysis, and regression models
to identify relationships between psychological
characteristics (self-efficacy, emotional intelligence,
motivation, and coping strategies) and professional
mobility. Qualitative data were analyzed using
thematic coding, identifying key themes and patterns
related to the psychological aspects of mobility in the
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participants’ narratives.
RESULTS

The main objective of this study was to analyze the
psychological factors influencing students' pedagogical
professional mobility. Specifically, it focused on self-
efficacy, emotional intelligence (El), motivation, and
coping strategies. Using a combination of quantitative
assessments and qualitative interviews, the results
revealed significant relationships between these
psychological attributes and students' ability to adapt
and grow in various educational settings.

Quantitative data analysis involved a range of statistical
tests to examine the relationship between psychological
factors and professional mobility. Key findings include:

Self-Efficacy:

The General Self-Efficacy Scale (GSE) was administered
to all participants, and results showed a positive
correlation between self-efficacy and professional
mobility (r = 0.68, p < 0.001), indicating a strong
relationship. Students who reported higher confidence
in their ability to solve educational challenges were
more likely to consider mobility opportunities, including

relocation to diverse or international educational
settings.
Regression analysis revealed that self-efficacy

accounted for approximately 45% of the variance in
students' desire for professional mobility (R = 0.45, p <
0.001), underscoring its predictive power and
importance in teacher education.

Emotional Intelligence and Adaptability: Participants
also completed the Emotional Quotient Inventory (EQ-
i). The analysis revealed a moderate yet significant
correlation between El and professional mobility (r =
0.52, p < 0.01). Higher El—manifested as better
emotional regulation, empathy, and interpersonal
skills—was linked to increased adaptability in new
teaching environments.

El explained 27% of the variance in adaptability to new
educational contexts (R? = 0.27, p < 0.01), with
emotional regulation and empathy being the most
impactful subcomponents. Students scoring high in
these areas were better equipped to manage emotional
demands and form relationships in unfamiliar settings.

Motivation: The Motivational Orientation Scale
assessed intrinsic and extrinsic motivation. Results
showed that intrinsic motivation had a stronger
influence on professional mobility than extrinsic
motivation. Specifically, intrinsic motivation was
strongly correlated with the desire to explore teaching
opportunities in new environments (r = 0.75, p < 0.001),
while extrinsic motivation showed a weaker correlation
(r=0.43, p<0.05).
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Regression analysis showed that intrinsic motivation
accounted for 56% of the variance in professional
mobility (R> = 0.56, p < 0.001), whereas extrinsic
motivation explained only 18% (R? = 0.18, p < 0.05).
These findings indicate that students driven by a
passion for teaching and a desire to make an impact on
learners are more inclined toward professional
mobility.

Coping Strategies: The Coping Inventory for Stressful
Situations (CISS) assessed coping strategies. A
significant link was found between problem-focused
coping and professional mobility (r = 0.61, p < 0.01).
Students with high scores in problem-solving and goal-
oriented coping strategies were more willing to face
teaching-related challenges in unfamiliar contexts.

Regression analysis showed that coping strategies
explained 34% of the variance in adaptability to new
teaching environments (R> = 0.34, p < 0.01),
highlighting the importance of support-seeking, stress
management, and solution-focused thinking.

Qualitative Results

In the qualitative phase, 30 students participated in
semi-structured interviews to provide deeper insight
into how psychological factors influenced their
perceptions of professional mobility. Thematic analysis
revealed the following key themes:

1. Self-Efficacy and Confidence: Many students
emphasized the importance of confidence in managing
new classroom environments as a key driver for
considering mobility. One participant noted:

“I’'m confident | can manage any classroom regardless
of context because | believe in my teaching skills.”

This belief was echoed by many and confirmed the role
of self-efficacy in mobility decision-making.

2. Emotional Intelligence and Resilience: Several
participants highlighted the role of emotional
intelligence in managing stress and unfamiliar

situations. As one stated:

“Working in diverse schools with different student
populations, my ability to empathize and connect
really helped me adapt to new environments.”

3. Intrinsic Motivation and Adaptability: Many
students cited a desire to improve their teaching and
make a meaningful impact on students' lives as key
motivators for mobility. One said:

“I want to teach in different places because | believe |
can support students in various conditions. It's not
about money or promotions—it’s about making a
difference.”

4. Coping Strategies and Stress Management:
Coping strategies were frequently mentioned as

Journal of Social Sciences and Humanities Research Fundamentals

essential for managing stress and challenges associated
with relocation. One participant explained:

“When | move to a new place, | focus on finding
solutions and asking for help when needed. That makes
me feel less overwhelmed.”

Summary of Results

This study found that self-efficacy, emotional
intelligence, intrinsic motivation, and coping strategies
are strongly linked to the development of pedagogical
professional mobility in students:

o Self-efficacy was the strongest predictor of
professional mobility (explaining 45% of variance).

o Emotional intelligence (especially emotional
regulation and empathy) accounted for 27% of
adaptability variance.

o Intrinsic motivation explained 56% of the
variance in the desire to pursue new teaching
opportunities.

o Coping strategies (especially problem-focused
coping) accounted for 34% of adaptability to new
environments.

These findings underscore the pivotal role of
psychological factors in preparing students for
professional mobility in the teaching profession. By
nurturing these traits during teacher education,
institutions can better equip students for success in
diverse and dynamic educational contexts. The next
section discusses the implications of these findings and
offers recommendations for integrating psychological
development strategies into teacher education
curricula.

DISCUSSION

The findings of this study provide a comprehensive
understanding of the psychological factors that
influence pedagogical professional mobility in students.
By examining self-efficacy, emotional intelligence,
motivation, and coping strategies, the results emphasize
their significant impact on students’ capacity to adapt to
diverse educational environments.

The study confirms that these psychological traits are
essential for teachers' adaptability and resilience when
transitioning between teaching contexts. Integrating
psychological development into teacher education
programs can better prepare future educators for global
mobility and equip them with the skills necessary to
thrive in varied teaching environments.

CONCLUSION

Given the growing demand for teachers who can
navigate  diverse and complex educational
environments, these findings are highly relevant for
teacher education programs. Institutions should
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prioritize the development of psychological traits
through targeted interventions, such as boosting self-
efficacy, training in emotional intelligence, fostering
intrinsic motivation, and teaching effective coping
strategies.

Despite its contributions, the study has limitations,
including sample size and reliance on self-reported
data. Future research should involve larger and more
diverse samples and adopt longitudinal designs to
examine the long-term effects of these psychological
factors on professional mobility and career
development.

In conclusion, integrating psychological development
into teacher training curricula is essential for
enhancing pedagogical professional mobility. By
cultivating these traits, teachers can not only advance
their own careers but also confidently and passionately
contribute to the global educational community.
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