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INTRODUCTION

Abstract

The rapid transformation of the contemporary information environment has changed
the way individuals perceive reality, communicate with others and make moral choices.
Digital platforms, algorithmic recommendation systems, artificial intelligence, social
networks and mobile communication have expanded access to knowledge, but they
have also intensified misinformation, manipulation, cyberbullying, hate speech, privacy
risks and value conflicts. In this context, media education is no longer limited to the
technical ability to use media tools or to decode media texts. It becomes a pedagogical
condition for developing an ethical worldview, understood as a stable system of values,
critical judgments and responsible behaviour in the media-saturated world. The
purpose of this article is to substantiate the role of media education in forming an
ethical worldview in a changing environment. The study is based on theoretical
analysis, comparative pedagogical interpretation and synthesis of scientific literature
on media literacy, moral development and digital citizenship. The results show that
ethically oriented media education should integrate critical analysis, value reflection,
responsible content creation and self-regulation. The article argues that media
education can strengthen learners’ moral sensitivity, social responsibility and
resistance to manipulative information when it is organized as a continuous, dialogical
and practice-oriented process.
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moral

The modern educational environment is developing under the
influence of deep technological, social and cultural changes.
The spread of digital media has created new opportunities for
learning, communication and civic participation, but at the
same time it has made the formation of an ethical worldview
more complex. A learner today interacts not only with
textbooks and teachers, but also with an endless stream of
online messages, images, comments, advertisements,
These

sources often compete with traditional educational institutions

influencers and algorithmically selected content.

in shaping opinions, values and behaviour. Therefore, the
question of how education can help a person distinguish truth
from distortion, freedom from irresponsibility and dialogue
from aggression has become one of the most urgent problems
of contemporary pedagogy.

Media education is usually understood as a purposeful
pedagogical process that develops the ability to access,
analyse, evaluate, create and communicate media messages.
However, in a changing environment, this definition should be
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expanded by adding an ethical dimension. A technically
competent user may still spread false information, violate
another person’s dignity, ignore authorship or participate in
destructive communication. For this reason, media literacy
without ethical reflection remains incomplete. The aim of
media education should not be reduced to mastering digital
tools. It should guide learners toward conscious, responsible
and humane participation in the information space.

An ethical worldview is a person’s integrated orientation
toward values, norms and meanings that regulate decision-
making in real-life and media-mediated situations. It includes
respect for human dignity, responsibility for one’s words and
actions, openness to dialogue, ability to assess consequences,
and readiness to resist manipulation. In the digital world,
these qualities are tested every day. A student may need to
decide whether to trust a news item, whether to repost an
emotional message, how to respond to hate speech, how to
use artificial intelligence in learning, or how to protect personal
data. Each of these situations has not only informational but
also moral content.

The relevance of the topic is determined by the fact that the
contemporary media environment is unstable and value-
contradictory. Information changes quickly, the borders
between fact and opinion become blurred, and emotional
influence often dominates rational argument. Social networks
encourage speed, visibility and reaction, while moral judgment
requires time, reflection and responsibility. This contradiction
shows the need for a pedagogical model in which media
education becomes a means of developing ethical
consciousness. The purpose of this article is to analyse how
media education can contribute to the formation of an ethical
worldview in a changing environment and to identify the

pedagogical conditions that make this process effective.

The research materials included scientific works on media
literacy, digital citizenship, moral development, information
culture and educational ethics, as well as international
documents that define the educational importance of media
and information literacy. The methodological basis of the
article consists of qualitative content analysis, comparative
analysis and pedagogical synthesis. These methods were
selected because the topic requires interpretation of concepts,
clarification of relationships between media education and
moral development, and construction of a theoretically
grounded educational approach.

Qualitative content analysis was used to identify key ideas in

the literature concerning the aims and functions of media
education. Special attention was paid to the transition from
instrumental digital skills to critical, cultural and ethical
competencies. Comparative analysis made it possible to
examine how different theoretical traditions understand media
literacy, moral judgment and responsible participation in
digital literacy
emphasizes analysis and creation of messages; the theory of

communication. The concept of media
moral development emphasizes ethical
responsibility; digital
behaviour in online communities. In this article, these

reasoning and
citizenship focuses on norms of

perspectives are considered not as separate directions but as
mutually connected components of one pedagogical process.

Pedagogical synthesis was used to develop an integrated
understanding of ethically oriented media education. The
study did not aim to measure learners’ attitudes statistically.
Its task was to formulate conceptual results that may later be
tested in empirical research. Therefore, the validity of the
research is based on the logical consistency of the argument,
the use of recognized scientific sources and the
correspondence of conclusions to current educational
challenges. The main research question was formulated as
follows: under what pedagogical conditions can media
education develop an ethical worldview in a changing
environment? In answering this question, the article focuses
on the content, methods and expected outcomes of media
education rather than on the technical infrastructure of digital

learning.

The analysis shows that the development of an ethical
worldview through media education depends on the unity of
critical

four interconnected pedagogical orientations:

understanding of media, value-based interpretation of
information, responsible communication and reflective self-
regulation. These orientations should not be taught as isolated
topics. They should be included in the everyday practice of
learning, because the ethical meaning of media behaviour is

revealed only in real or simulated situations of choice.

The first result concerns the need to connect critical media
analysis with moral sensitivity. Traditional media education
often teaches students to identify the author, purpose,
audience, genre and techniques of a media message. These
skills are necessary, but they do not automatically lead to
ethical judgment. A learner may understand that a message is
manipulative but still share it because it supports his or her
opinion. Therefore, critical analysis must be accompanied by
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questions about harm, fairness, dignity and consequences.
When students analyse news, advertising, memes or social
media posts, they should be encouraged to ask not only
whether the information is accurate, but also how it affects
people, whose interests it serves, what emotions it provokes
and whether it respects human dignity. In this way, media
education develops the ability to see the moral dimension of
information.

The second result is that an ethical worldview grows through
dialogical
characterized by cultural diversity and ideological plurality.

interpretation. The changing environment is
Learners encounter different views, values and lifestyles in
media space. If education responds to this diversity only by
imposing ready-made answers, students may develop formal
obedience rather than ethical independence. Media education
should create conditions for reasoned discussion, comparison
of viewpoints and respectful disagreement. A media text can
become a pedagogical situation in which learners examine
conflicting arguments, identify stereotypes, understand the
position of others and defend their own view responsibly. Such
dialogue forms tolerance without moral indifference, because
it teaches students to respect people while critically evaluating
ideas and actions.

The third result relates to responsible content creation. In the
digital environment, learners are not passive recipients of
information. They are also authors, commentators,
distributors and participants in public communication. For this
reason, media education should include creative tasks in which
students produce texts, videos, podcasts, presentations or
social media materials. However, the central criterion of such
tasks should be not only technical quality or originality, but
also ethical responsibility. Students need to learn how to verify
facts, respect copyright, avoid humiliation, protect privacy and
choose language that does not provoke hatred. When a
learner creates media content, ethical worldview becomes
practical. It is expressed in decisions about what to show,
what to omit, how to quote, how to address the audience and

how to respond to criticism.

The fourth result is connected with reflective self-regulation.
The media environment influences not only knowledge but
also emotions, attention and identity. Endless scrolling,
comparison with others, aggressive comments and sensational
news can weaken self-control and critical distance. Therefore,
ethical media education should teach learners to observe their
own media behaviour. Reflection helps students understand

why they trust certain sources, why they react emotionally to
certain messages and how their online actions correspond to
their values. This process is especially important in
adolescence and youth, when identity and worldview are
actively developing. Reflection transforms media education

from external instruction into internal moral orientation.

The study also shows that the teacher’s role changes
significantly. In ethically oriented media education, the
teacher is not only a transmitter of knowledge or controller of
digital safety. The teacher becomes a moderator of dialogue,
an organizer of problem situations and a moral example of
responsible communication. This does not mean that the
teacher should dictate personal beliefs to students. Rather, the
teacher should help learners discover ethical criteria for
evaluating media situations. Professional pedagogical tact is
especially important, because discussions about media
content may involve sensitive social, cultural or personal
issues. The effectiveness of media education therefore
depends on the teacher's own media competence, ethical
culture and ability to create a psychologically safe learning

environment.

The findings of the study confirm that media education can be
an important instrument for developing an ethical worldview,
but only if it is understood as a value-oriented process. A
narrow approach that reduces media education to computer
skills, fact-checking techniques or protection from harmful
content is insufficient. These elements are useful, yet they do
not cover the whole problem. The changing environment
requires a learner who can not only identify false information
but also act responsibly in uncertain situations. Ethical
worldview appears when knowledge, value and action become
connected.

This conclusion corresponds to contemporary approaches in
media literacy research, where the ability to access, analyse,
evaluate and create messages is considered a fundamental
competence of democratic participation. At the same time, the
article emphasizes that creation and participation must be
guided by ethical criteria. The freedom to express one’s
opinion online should be balanced by responsibility for
consequences. The ability to use artificial intelligence or digital
platforms should be accompanied by awareness of bias,
privacy, authorship and fairness. Thus, media education
becomes a bridge between informational competence and
moral maturity.

A significant pedagogical challenge is the instability of the
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media environment. New platforms, formats and risks appear
faster than curricula can be updated. Because of this,
education should not focus only on teaching fixed rules for
particular technologies. It should develop transferable ethical
principles and critical habits. For example, the concrete form
of misinformation may change, but the habit of checking
sources, comparing evidence and considering consequences
remains relevant. The same applies to online communication.
Platforms may differ, but respect, responsibility and empathy
remain necessary in any communicative space.

Another important issue is the relationship between autonomy
and guidance. Ethical worldview cannot be formed by
prohibition alone. Excessive control may protect learners
temporarily, but it does not prepare them for independent
decisions. Media education should combine guidance with
autonomy by giving learners opportunities to analyse complex
cases and justify their choices. Case studies, discussion of real
media conflicts, project work and reflective writing may help
students move from external rules to internal responsibility. In
this process, mistakes should be treated not only as violations
but also as learning opportunities, provided that they are
discussed honestly and constructively.

The development of ethical worldview through media
education also has social significance. The quality of public
communication depends on the moral culture of media users.
If students learn to verify information, avoid hate speech,
respect diversity and take responsibility for digital traces, they
contribute to a healthier information environment. This is
especially important in societies where young people actively
participate in online communication and where media
messages can influence civic attitudes, social trust and cultural
identity. Therefore, media education should be considered not
a secondary subject but an integral part of general education

and teacher training.

At the same time, the study has limitations. Since it is
theoretical, its conclusions require empirical verification in
different educational contexts. Future research may design
diagnostic tools to measure changes in learners’ ethical media
behaviour, compare the effectiveness of different pedagogical
methods and study how teachers understand the ethical aims
of media education. It is also necessary to examine how
family, peer groups and social media culture interact with
school-based media education. These directions would make
it possible to transform the conceptual model presented in this
article into practical educational technology.

The changing information environment has made the
development of an ethical worldview one of the central tasks
of modern education. Media education is a powerful means of
solving this task because it deals directly with the texts,
platforms and communicative situations through which
learners construct their understanding of the world. The study
shows that media education develops an ethical worldview
when it integrates critical analysis, value reflection,
responsible creation and self-regulation. Such education helps
learners not only understand media messages but also
evaluate their moral meaning and act responsibly in digital

communication.

The main pedagogical condition is the transformation of media
education from a technical or protective discipline into a value-
oriented educational process. Learners should be involved in
analysing media influence, discussing moral dilemmas,
creating socially responsible content and reflecting on their
own online behaviour. The teacher’s role is to support this
process through dialogue, problem-based learning and
personal example. In a changing environment, ethical
worldview cannot be formed once and forever; it must be
continuously  developed through conscious practice.
Therefore, media education should become a systematic
component of curricula, teacher training and educational
policy aimed at preparing responsible, critical and humane

participants in contemporary society.
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