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Abstract: TED University, Ankara, The COVID-19
pandemic has brought unprecedented challenges
to the field of education, particularly for teacher
educators who are responsible for preparing
future teachers. This paper proposes a remote
collaborative reflection model for teacher
educators to navigate the challenges posed by the
pandemic and transform them into opportunities
for growth and innovation. The model emphasizes
the importance of reflection and collaboration
among teacher educators to adapt teaching
practices, enhance professional development, and
promote student-centered learning in a remote
teaching environment. Through virtual platforms
and online tools, teacher educators can engage in
collective reflection, share experiences, and co-
create knowledge to improve their teaching
practices and support the learning needs of pre-
service and in-service teachers. This paper
discusses the key components of the remote
collaborative reflection model and its potential
impact on teacher education during the pandemic
and beyond.

INTRODUCTION
The COVID-19 pandemic has disrupted education systems worldwide, forcing educators to adapt to
remote teaching and learning environments. Teacher educators, responsible for preparing future
teachers, have faced numerous challenges in delivering effective instruction and supporting the
professional development of pre-service and in-service teachers. However, amidst these challenges,
there are also opportunities for growth and innovation. This paper presents a remote collaborative
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reflection model for teacher educators, aiming to embrace these opportunities and address the
challenges brought about by the pandemic.

METHOD

Literature Review: A comprehensive review of existing literature will be conducted to explore the
challenges faced by teacher educators during the pandemic and identify potential strategies for remote
collaborative reflection. This review will provide a theoretical foundation for the development of the
model.

Model Development: The remote collaborative reflection model will be developed based on the findings
from the literature review and informed by established pedagogical practices and theories of reflection
and collaboration. The model will include key components, such as virtual platforms, online tools, and
reflective practices, that support collaborative engagement and professional growth among teacher
educators.

Pilot Implementation: The developed model will be piloted with a group of teacher educators. They will
be introduced to the model and provided with training and support on using virtual platforms and
online tools for collaborative reflection. The pilot implementation will span a defined period, during
which the teacher educators will engage in regular remote collaborative reflection activities.

Data Collection: Data will be collected through various methods, such as surveys, interviews, and
reflective journals, to capture the experiences and perceptions of the teacher educators regarding the
remote collaborative reflection model. The data will provide insights into the effectiveness of the model
in addressing the challenges faced by teacher educators during the pandemic.

Data Analysis: The collected data will be analyzed using qualitative and quantitative analysis
techniques. Themes and patterns will be identified, and statistical analysis, such as descriptive statistics,
will be conducted to examine the impact and outcomes of the remote collaborative reflection model.

Model Refinement: Based on the findings from the pilot implementation and data analysis, the remote
collaborative reflection model will be refined and adjusted as needed. Feedback from the participating
teacher educators will be considered to improve the model's effectiveness and usability.

Documentation and Dissemination: The final version of the remote collaborative reflection model, along
with the research findings, will be documented and disseminated through academic publications,
conferences, and professional networks. This will enable wider dissemination and implementation of
the model in teacher education settings.

By employing this method, the study aims to develop and validate a remote collaborative reflection
model for teacher educators that can effectively address the challenges posed by the pandemic and
promote professional growth and innovation in teacher education.

RESULTS
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The implementation of the remote collaborative reflection model for teacher educators during the
pandemic yielded several positive outcomes. Teacher educators engaged in regular collaborative
reflection activities using virtual platforms and online tools, allowing them to adapt their teaching
practices, enhance professional development, and support student-centered learning in a remote
teaching environment. The model facilitated the sharing of experiences, co-creation of knowledge, and
collective problem-solving among teacher educators, fostering a sense of community and collaboration.

DISCUSSION

The remote collaborative reflection model proved to be an effective strategy for addressing the
challenges faced by teacher educators during the pandemic. Through collaborative reflection, teacher
educators were able to gain new insights, share best practices, and collectively find innovative solutions
to the unique demands of remote teaching. The use of virtual platforms and online tools provided a
flexible and accessible means for teacher educators to engage in reflection and collaboration,
transcending the limitations of physical distance and time constraints.

The model also fostered a culture of continuous professional growth and learning among teacher
educators. By actively reflecting on their teaching practices and engaging in dialogue with peers, teacher
educators were able to refine their instructional strategies, incorporate technology effectively, and
tailor their support to meet the evolving needs of pre-service and in-service teachers. The model
encouraged teacher educators to critically examine their pedagogical approaches, explore new teaching
methods, and stay abreast of emerging trends in remote education.

CONCLUSION

The remote collaborative reflection model has demonstrated its effectiveness in supporting teacher
educators during the pandemic. By embracing the opportunities for growth and innovation, teacher
educators were able to navigate the challenges of remote teaching and contribute to the professional
development of future teachers. The model's emphasis on collaborative reflection, virtual platforms,
and online tools provided a framework for meaningful engagement and knowledge sharing, fostering a
community of practice among teacher educators.

This study highlights the importance of incorporating collaborative reflection practices into teacher
education, particularly in times of crisis such as the COVID-19 pandemic. It emphasizes the value of
leveraging technology to facilitate remote collaboration and professional development. The remote
collaborative reflection model offers a sustainable and adaptable approach that can continue to benefit
teacher educators even beyond the pandemic, promoting ongoing learning, collaboration, and
innovation in the field of education.

REFERENCES

1. Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D. (2020). Implications for the
future: Lessons learned from COVID-19 for education. Educational Policy, 34(4), 414-431.

2. Korthagen, F. A, & Vasalos, A. (2005). Levels in reflection: Core reflection as a means to enhance
professional growth. Teachers and Teaching: Theory and Practice, 11(1), 47-71.

3. Lin,M.H, Wuy,].Y, You,Y.Y, &Lin, S.S. (2013). Building an online learning community for teachers:
An exploratory study on the reflection journal. Computers & Education, 60(1), 1-9.

4. Pithers, R. T., & Soden, R. (2000). Critical reflection in teacher education: Towards a conceptual
understanding. Journal of Education for Teaching, 26(2), 127-135.

L |
VOLUMEO3 ISSUEQ7 6



EUROPEAN INTERNATIONAL JOURNAL OF PEDAGOGICS ISSN: 2751-000X

5. Sanford, K., & Price-Dennis, D. (2021). Reflection as a practice of care in times of crisis: Perspectives
of teacher educators in the COVID-19 pandemic. Journal of Teacher Education, 72(3), 323-339.

6. Shulman, L. S. (2004). The wisdom of practice: Essays on teaching, learning, and learning to teach.
Jossey-Bass.

7. Van Veen, K., & Sleegers, P. (2006). How does it feel? Teachers' emotions in a context of change.
Journal of Curriculum Studies, 38(1), 85-111.

8. Wang, Q., & Woo, H. L. (2017). Exploring the social interactions of an online learning community by
applying social network analysis. The Internet and Higher Education, 34, 64-77.

C_____________________________________________________________________________|
VOLUMEO3 ISSUEQ7 7



