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This study aims to identify didactic opportunities for improving the methodological
training of future primary school teachers in developing pupils' communicative
competence. The research is based on competency-based, activity-oriented, dialogic,
learner-centered, and reflective approaches and applies theoretical analysis,
comparative analysis, systematization, and pedagogical modeling.The findings show
that communicative competence is an integrated construct including cognitive,
communicative, operational, motivational, and reflective components. A
methodological framework is proposed that incorporates collaborative learning,
inquiry-based learning, storytelling, case-based instruction, design thinking, and
reflective assessment into teacher education.The study concludes that communicative
competence is most effectively developed in systematically organized educational
environments where communication serves as both the goal and the primary means

of learning.

KEYWORDS

INTRODUCTION

Rapid social transformation, globalization, digitalization, and
the expansion of intercultural communication have
fundamentally changed the educational priorities of the
twenty-first century. Contemporary education is expected not
only to provide learners with subject-specific knowledge but
also to develop key competencies that enable them to
participate effectively in professional, social, and intercultural
communication. Among these competencies, communicative
competence occupies a particularly significant position
because it determines learners' ability to express ideas,
collaborate with others, negotiate meaning, solve problems
collectively, and participate actively in society.

International educational organizations increasingly recognize

Communicative competence; primary education; future primary school teachers;
methodological training; communicative learning; collaborative learning; teacher
education; communicative tasks; dialogic instruction; didactic opportunities.

communicative competence as one of the essential learning
outcomes. The OECD Learning Compass 2030, UNESCO
Education 2030 Framework, and numerous European
educational policy documents emphasize communication as
one of the fundamental competencies required for lifelong
learning, active citizenship, and sustainable development.
Consequently, the role of primary education has expanded
beyond transmitting basic literacy skills to creating conditions
that foster children's communicative development from the
earliest stages of schooling.

Primary school represents a particularly sensitive period for
communicative development. During this stage, children
gradually acquire the ability to participate in dialogue,
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cooperate with peers, justify their opinions, understand
alternative viewpoints, regulate interpersonal relationships,
and construct meaning through interaction. These
developmental processes directly influence not only language
acquisition but also cognitive growth, emotional intelligence,
social adaptation, and academic achievement.

The effectiveness of this developmental process largely
depends on the professional competence of primary school
teachers. Modern teachers are expected to organize classroom
communication, facilitate collaborative learning, create
psychologically supportive environments, encourage reflective
dialogue, and promote pupils' active participation in
educational activities. Therefore, communicative competence
should be viewed not merely as an individual characteristic of
learners but also as an essential component of teachers'
professional competence.

Despite considerable international attention to communicative
learning, the methodological preparation of future primary
school teachers remains insufficiently aligned with these
educational demands. Teacher education programs often
prioritize subject knowledge and instructional methodology
while devoting comparatively limited attention to systematic
preparation for developing pupils’ communicative
competence. As a result, many novice teachers experience
difficulties in organizing productive classroom dialogue,
facilitating collaborative learning, managing communicative
interactions, and designing educational situations that
promote meaningful communication.

The analysis of existing pedagogical literature demonstrates
that communicative competence has been investigated from
multiple theoretical perspectives. Dell Hymes introduced
communicative competence as a sociolinguistic concept
emphasizing the appropriate use of language within social
contexts. Canale and Swain later expanded this framework by
identifying grammatical, sociolinguistic, discourse, and
strategic components of communicative competence.
Subsequent studies by Bachman, Littlewood, Richards,
Mercer, Alexander, and other scholars further demonstrated
that communication represents a  multidimensional
educational phenomenon involving cognitive, linguistic, social,
emotional, and reflective dimensions.

Within teacher education research, numerous scholars have
examined communicative competence as an integral
component of professional competence. However, relatively
few studies have focused specifically on the methodological
preparation of future primary school teachers for
systematically developing communicative competence among
pupils. Existing  research  frequently  investigates
communication either as a linguistic phenomenon or as a
general pedagogical skill, while insufficient attention is
devoted to the didactic mechanisms through which future
teachers acquire methodological readiness for

communicatively oriented instruction.

This gap becomes particularly evident in countries
implementing competency-based educational reforms.
Curriculum documents increasingly identify communicative
competence as a key educational outcome, yet methodological
support for achieving these objectives remains fragmented.
Consequently, there is a need to develop scientifically
grounded didactic frameworks that integrate communicative
competence into teacher education programs in a systematic
and coherent manner.

The present study addresses this challenge by investigating
the didactic opportunities for improving the methodological
training of future primary school teachers in developing pupils'
communicative competence. Unlike previous studies that
primarily focus on communication as an isolated educational
outcome, this research considers communicative competence
as the central organizing principle of teacher preparation.

The study is guided by the following research questions:

e What theoretical approaches provide the
methodological foundation for preparing future primary school
teachers to develop pupils' communicative competence?

e Which didactic conditions most effectively facilitate

communicative competence development in  primary
education?
e How can communicatively oriented instructional

design improve the methodological preparedness of future
teachers?

e What pedagogical mechanisms ensure the systematic
integration of communicative competence into teacher
education?

The purpose of this research is to identify, justify, and
systematize the didactic opportunities for enhancing the
methodological training of future primary school teachers in
developing pupils' communicative competence. The study
seeks to construct a comprehensive pedagogical framework
that integrates competency-based education, dialogic
instruction, collaborative learning, reflective practice, and
communicatively oriented teaching methodologies into
teacher preparation programs.

The findings are expected to contribute both theoretically and
practically to contemporary teacher education by providing an
integrated model of methodological preparation capable of
supporting the development of communicative competence
among future teachers and their pupils alike.

LITERATURE REVIEW

1. The Evolution of the Concept of Communicative
Competence

The concept of communicative competence has become one
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of the most influential constructs in contemporary educational
theory. Originally introduced within sociolinguistics, it has

gradually evolved into a multidisciplinary concept
encompassing pedagogy, psychology, linguistics,
communication studies, and teacher education. Modern

educational reforms increasingly regard communicative
competence as a fundamental outcome of schooling,
emphasizing learners' ability not only to possess linguistic
knowledge but also to use language effectively in authentic
social and professional contexts.

The foundations of communicative competence were
established by Dell Hymes (1972), who criticized Noam
Chomsky's concept of linguistic competence for concentrating
exclusively on grammatical knowledge. Hymes argued that
successful communication requires considerably more than
mastering language structures. Individuals must understand
when communication is appropriate, how language should be
adapted to different social situations, and which
communicative strategies are most effective within particular
cultural contexts. Consequently, communicative competence
was conceptualized as the ability to use language
appropriately within real-life communicative situations.

Hymes' theoretical contribution fundamentally transformed
language education by shifting emphasis from memorizing
grammatical rules toward meaningful communication. His
ideas later became the foundation for communicative
language teaching and competency-based education
worldwide.

Building upon Hymes' work, Canale and Swain (1980)
proposed one of the most widely accepted models of
communicative competence. According to their framework,
communicative competence consists of four interconnected
components:

e grammatical competence;
e sociolinguistic competence;
o discourse competence;

e strategic competence.

Grammatical competence includes vocabulary, syntax,
pronunciation, and language structures. Sociolinguistic
competence concerns the appropriate use of language within
different social contexts. Discourse competence enables
speakers to construct coherent spoken and written texts, while
strategic competence allows communicators to overcome
communication difficulties through various compensatory
strategies.

Later, Canale (1983) further refined the model by
emphasizing discourse competence as an independent
component responsible for textual cohesion and coherence.
This multidimensional perspective remains highly influential
within contemporary educational research because it

demonstrates that communicative competence represents an
integrated system rather than a collection of isolated skills.

Another significant contribution was made by Lyle Bachman
(1990), who proposed a comprehensive model of
communicative language ability. Bachman expanded previous
theories by incorporating organizational competence,
pragmatic competence, strategic competence, and
psychophysiological mechanisms involved in communication.
Unlike earlier models that focused primarily on linguistic
aspects, Bachman's framework highlighted communication as
purposeful human activity requiring cognitive processing,
strategic decision-making, and contextual adaptation.

Within educational contexts, Bachman's model emphasizes
that communicative competence should not be reduced to
language proficiency alone. Instead, effective communication
requires the integration of knowledge, cognitive abilities,

personal characteristics, motivation, and contextual
awareness.
Contemporary researchers increasingly interpret

communicative competence as a multidimensional construct
integrating cognitive, social, emotional, behavioral, and
reflective characteristics. This perspective aligns with the
competency-based paradigm adopted by many educational
systems worldwide, where competencies are regarded as
integrated combinations of knowledge, skills, attitudes,
values, and personal qualities applied successfully within
authentic situations.

2. Communicative Competence in Primary Education

The significance of communicative competence becomes
particularly evident in primary education. Early school years
represent a sensitive developmental period during which
children acquire essential communication patterns that
influence their subsequent academic achievement, social
adaptation, and personal development.

According to Lev Vygotsky's sociocultural theory,
communication constitutes the primary mechanism through
which higher psychological functions develop. Cognitive
growth occurs first on the social plane through interaction with
others and only subsequently becomes internalized as
individual mental activity. Consequently, classroom dialogue
serves not merely as an instructional technique but as a
developmental mechanism facilitating children's intellectual
growth.

Vygotsky emphasized that speech gradually transforms from
an external means of communication into an internal
instrument of thinking. This process of internalization
demonstrates the inseparable relationship  between
communication and cognition. Therefore, developing
communicative competence simultaneously contributes to the
development of critical thinking, self-regulation, reflection,
and problem-solving abilities.
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Jerome Bruner (1986) further expanded sociocultural
perspectives by emphasizing the importance of scaffolding and
guided participation. According to Bruner, effective learning
occurs through collaborative interaction between teachers and
learners. Teachers gradually transfer responsibility for learning
to pupils while supporting communicative participation within
meaningful educational contexts.

Similarly, Mercer (2000) introduced the concept of
exploratory talk, arguing that classroom dialogue should
encourage reasoning, explanation, negotiation, and collective
thinking rather than simple reproduction of information.
Exploratory dialogue enables pupils to articulate ideas, justify
opinions, challenge assumptions, and construct shared
understanding through collaborative interaction.

Research conducted by Robin Alexander (2008) strongly
supports dialogic teaching as an effective educational
approach. Alexander argues that authentic classroom dialogue
differs fundamentally from traditional teacher-centered
instruction because it involves reciprocal interaction, collective
participation,  supportive  communication, = cumulative
knowledge construction, and purposeful educational dialogue.

Within dialogic classrooms, teachers no longer function merely
as transmitters of knowledge. Instead, they become
facilitators who organize educational communication,
encourage collaborative inquiry, and promote pupils' active
engagement in knowledge construction.

These  theoretical  perspectives  demonstrate  that
communicative competence in primary education extends far
beyond language learning. It represents a multidimensional
developmental process influencing cognitive, emotional, and
social development simultaneously.

3. Collaborative Learning as a Didactic Foundation

Among contemporary pedagogical approaches, collaborative
learning occupies a central position in developing
communicative competence.

According to Johnson and Johnson (2017), collaborative
learning is characterized by five essential principles:

e positive interdependence;
o individual accountability;
e promotive interaction;

e interpersonal skills;

e group processing.

These principles ensure that communication becomes an
indispensable component of learning rather than an additional
classroom activity.

When pupils solve problems collaboratively, they must
exchange information, negotiate decisions, justify arguments,

distribute responsibilities, and coordinate collective actions.
Consequently, communication functions as the primary
mechanism through which educational objectives are
achieved.

Numerous empirical studies confirm that collaborative learning
positively influences academic achievement, critical thinking,
social competence, motivation, and communication skills.
Furthermore, collaborative environments create opportunities
for developing empathy, conflict resolution, leadership, and
reflective thinking.

Primary school pupils particularly benefit from collaborative
instruction because peer interaction accelerates socialization
and promotes the development of communicative behaviors
appropriate for school communities.

4. Reflective Practice in Teacher Education

Reflection constitutes another essential

methodological preparation.

component of

Donald Schén (1983) introduced the concepts of reflection-
in-action and reflection-on-action, arguing that professional
competence develops through continuous analysis of practical
experience.

Within teacher education, reflective practice enables future
teachers to evaluate instructional decisions, analyze classroom
communication, identify strengths and weaknesses, and
improve professional performance.

Reflection is particularly important for communicative
competence because communication occurs within dynamic
and unpredictable classroom situations. Teachers must
constantly interpret pupils' responses, modify communicative
strategies, regulate classroom interaction, and evaluate
instructional effectiveness.

Therefore, reflective competence should be regarded as an
inseparable element of communicative competence rather
than an independent professional characteristic.

5. Research Gap

Despite the extensive body of literature devoted to
communicative competence, several significant research gaps
remain.

First, many studies investigate communicative competence
primarily within foreign language education, whereas
considerably less attention has been devoted to its systematic
development across the entire primary education curriculum.

Second, existing research frequently concentrates on pupils'
communicative  competence  while  overlooking  the
methodological preparedness of future teachers responsible
for facilitating its development.

Third, studies addressing teacher preparation often emphasize
subject knowledge or general pedagogical competence
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without proposing comprehensive methodological models

integrating ~ communicative, psychological,  didactic,
collaborative, and reflective dimensions.
Finally, relatively few investigations provide integrated

frameworks connecting competency-based education, dialogic
instruction, collaborative learning, communicative task design,
and reflective assessment within a unified methodological
system.

The present study seeks to address these limitations by
developing a comprehensive didactic framework for enhancing
the methodological preparedness of future primary school
teachers in developing pupils' communicative competence.
Unlike previous investigations, the proposed framework
considers communicative competence not merely as one
educational outcome among many but as the organizing
principle of contemporary teacher education, integrating
cognitive, communicative,  operational, = motivational,
interactive, and reflective dimensions into a coherent
methodological model.

METHODOLOGY
1. Research Design

The present study employed a qualitative research design
aimed at identifying and substantiating the didactic
opportunities for enhancing the methodological preparedness
of future primary school teachers in developing pupils'
communicative competence. The research was conceptual in
nature and focused on constructing an integrated pedagogical
framework based on contemporary educational theories,
international research findings, and competency-based
educational principles.

Unlike empirical studies that primarily measure educational
outcomes through experimental procedures, the present
investigation sought to analyze existing pedagogical concepts,
identify theoretical relationships among key constructs, and
develop a comprehensive methodological model applicable to
teacher education. This approach made it possible to
synthesize contemporary scientific knowledge and formulate
practical recommendations for improving teacher preparation
programs.

The research design was guided by the understanding that
communicative competence represents a multidimensional
pedagogical phenomenon whose development requires the
integration of psychological, didactic, methodological, and
social dimensions. Consequently, the study combined several
complementary methodological approaches that together
providled a holistic understanding of communicative
competence development in primary education.

2. Theoretical Foundations

The study is based upon several mutually complementary
theoretical approaches that together constitute the

methodological foundation of the proposed framework.
Competency-Based Approach

The competency-based approach served as the principal
methodological orientation of the study. Within this paradigm,
educational outcomes are interpreted not merely as
accumulated knowledge but as integrated competencies
enabling individuals to perform effectively in authentic
professional and social situations.

Applied to teacher education, this approach emphasizes that
future teachers should acquire not only theoretical
understanding of communication but also the practical ability
to organize communicatively  oriented educational
environments, facilitate dialogue, support collaborative
learning, and promote pupils' communicative development.

Consequently, communicative competence is interpreted as a
professional competence integrating knowledge, practical
skills, personal qualities, values, and reflective abilities.

Activity-Oriented Approach

The activity-oriented approach originates from the works of
Rubinstein and Leontiev, who considered human activity the
fundamental mechanism of psychological development.

According to this perspective, learning occurs through
purposeful activity directed toward meaningful objectives.
Therefore, communicative competence cannot be formed
through passive acquisition of theoretical knowledge alone.
Instead, it develops through active participation in
communicative situations requiring cooperation, discussion,
negotiation, reflection, and collective problem solving.

Within teacher education, this approach implies that future
teachers themselves should experience communicatively
organized learning environments before they become capable
of creating similar environments for their pupils.

Dialogic Approach

The dialogic approach constitutes another theoretical

foundation of the present research.

Dialogic education considers communication not as a
supplementary instructional technique but as the central
mechanism of knowledge construction. Educational dialogue
enables learners to exchange ideas, negotiate meanings,
formulate arguments, challenge assumptions, and develop
critical thinking.

Future teachers prepared within dialogic educational
environments gradually acquire professional abilities
necessary for organizing classroom discussions, collaborative
inquiry, and productive educational communication.

Consequently, dialogue becomes both the method and the
objective of methodological preparation.
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Personality-Oriented Approach

The personality-oriented approach emphasizes the
individuality of every learner and recognizes communication
as an essential condition for personal development.

Within this perspective, educational interaction should
promote respect, empathy, cooperation, and mutual
understanding rather than authoritarian transmission of
knowledge.

For future primary school teachers, personality-oriented
education requires the development of communicative
sensitivity, emotional intelligence, tolerance, and pedagogical
tact.

These characteristics substantially influence classroom climate
and determine the effectiveness of communicative
competence development among pupils.

Reflective Approach

Reflection represents one of the most important mechanisms
of professional development.

Reflective methodology enables future teachers to evaluate
their communicative behavior, analyze instructional decisions,
identify professional difficulties, and improve pedagogical
practice.

Within the proposed framework, reflection functions

simultaneously as:

e a learning strategy;

e an assessment mechanism;

e a component of communicative competence;

e a tool for continuous professional development.
3. Research Methods

To achieve the objectives of the study, several complementary
research methods were employed.

Theoretical Analysis

Theoretical analysis was conducted to examine contemporary
scientific literature concerning communicative competence,
teacher education, collaborative learning, dialogic instruction,
competency-based education, and methodological training.
This analysis enabled the identification of major theoretical
trends and conceptual relationships among key educational
constructs.

Comparative Analysis

Comparative analysis was applied to compare various
international approaches to communicative competence
development. Special attention was devoted to identifying
similarities and differences among competency frameworks
proposed by international researchers as well as educational

policy documents published by UNESCO, OECD, and European
educational institutions.

Systematization

Systematization was used to organize diverse theoretical
perspectives into an integrated conceptual framework.This
process allowed the classification of communicative
competence components, didactic conditions, methodological
mechanisms, instructional technologies, and assessment
criteria within a coherent pedagogical model.

Pedagogical Modeling

Pedagogical modeling constituted one of the principal
methods of the study.Based on the theoretical findings, a
comprehensive model describing the methodological
preparation of future primary school teachers for developing
pupils' communicative competence was designed.

The proposed model interconnected

structural components:

integrates several

e target component;

e methodological component;

e cognitive-methodological component;
e operational-procedural component;
o diagnostic-reflective component.

The model illustrates relationships among educational
objectives, instructional strategies, communicative activities,
assessment mechanisms, and expected educational
outcomes.

Interpretation and Generalization

The obtained theoretical results were interpreted and
generalized to formulate practical recommendations for
improving teacher education programs.

Generalization enabled the identification of universal didactic
conditions applicable across different educational contexts
while maintaining sufficient flexibility for local adaptation.

4. Scientific Novelty of the Study

The scientific novelty of the present research consists in
several interconnected contributions.

First, communicative competence is conceptualized not merely
as an educational outcome but as the central organizing
principle of methodological preparation for future primary
school teachers.

Second, the study proposes an integrated pedagogical
framework combining competency-based, dialogic, activity-
oriented, personality-oriented, and reflective approaches
within a unified methodological system.

Third, a comprehensive structure of methodological
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preparedness is developed, incorporating motivational-value,
cognitive-methodological,  operational, = communicative-
interactive, and reflective components.

Fourth, the research identifies didactic conditions that
facilitate systematic communicative competence development
through communicatively oriented lesson design, collaborative
learning technologies, communicative task systems, and
reflective assessment procedures.

Finally, the proposed model establishes clear relationships
between teacher preparation and pupils' communicative
development, demonstrating how methodological competence
directly influences classroom communication and educational
effectiveness.

5. Research Significance

The significance of the present study may be considered from
both theoretical and practical perspectives.

Theoretically, the research expands existing conceptions of
communicative competence by integrating psychological,
pedagogical, methodological, and didactic dimensions into a
coherent scientific framework.

Practically, the proposed methodological model may be
applied in teacher education institutions to improve curricula,
develop instructional materials, organize communicatively
oriented pedagogical practice, and design professional
development programs for future primary school teachers.

Furthermore, the findings may support curriculum developers,
educational policymakers, and university instructors seeking
to strengthen competency-based teacher education in
accordance with contemporary international educational
standards.

RESULTS

1. Didactic Opportunities for Developing Pupils’
Communicative Competence

The findings of the study indicate that the development of
pupils' communicative competence should not be regarded as
an isolated educational objective but rather as an integral
component of the entire teaching and learning process.
Consequently, the methodological preparation of future
primary school teachers should extend beyond mastering
subject content and instructional techniques to include the
ability to organize communicatively oriented educational
environments.

The analysis demonstrates that didactic opportunities for
communicative competence development emerge through the
interaction of four major educational components: curriculum
content, instructional methods, learning organization, and
assessment strategies. These components function as an
integrated pedagogical system in which communication
simultaneously serves as both the means and the outcome of

learning.

Unlike traditional instructional models that emphasize the
transmission of information from teacher to learner,
communicatively oriented education positions pupils as active
participants in knowledge construction. Classroom interaction
therefore becomes a fundamental pedagogical mechanism
through which pupils develop not only academic knowledge
but also social, emotional, and communicative competencies.

The results indicate that future teachers' methodological
preparedness depends largely on their ability to transform
ordinary learning activities into communicative situations
requiring meaningful interaction. Such situations encourage
pupils to express ideas, negotiate meanings, justify opinions,
solve problems collaboratively, and evaluate alternative
perspectives.

From this perspective, communicative competence should be
considered a transversal educational outcome that permeates
all curriculum areas rather than remaining confined to
language instruction alone.

2. Communicatively Oriented Lesson Design

One of the principal findings of the research concerns the
structure of communicatively oriented lesson planning.

The study demonstrates that effective lesson design requires
the simultaneous formulation of two complementary
educational objectives:

e subject learning outcomes;
e communicative learning outcomes.

Traditional lesson planning typically focuses on cognitive
achievements such as knowledge acquisition or skill
development. However, communicatively oriented instruction
additionally specifies the communicative actions that pupils
are expected to perform during the learning process.

For example, when teaching reading comprehension,
instructional objectives extend beyond understanding textual
information to include activities such as:

e expressing personal opinions;

e asking meaningful questions;

e providing arguments;

e negotiating interpretations;

¢ evaluating alternative viewpoints;
e reaching collective conclusions.

Accordingly, the internal structure of the lesson changes
significantly.

The proposed communicatively oriented lesson model consists
of six interconnected stages:
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1. Creation of a communicative situation.

The lesson begins with an authentic educational problem
requiring interaction among pupils. Rather than presenting
ready-made information, the teacher introduces situations
that stimulate curiosity and create a genuine need for
communication.

2. Problem formulation.

Pupils are encouraged to formulate hypotheses, ask questions,
and identify possible solutions before receiving instructional
guidance.

3. Collaborative discussion.

Small-group interaction enables pupils to exchange ideas,
compare viewpoints, negotiate meanings, and develop shared
understanding.

4. Joint decision-making.

Groups formulate collective solutions, justify decisions, and
prepare presentations of their conclusions.

5. Presentation and argumentation.

Each group communicates its findings to the class, responds
to questions, and participates in academic discussion.

6. Reflection.

The lesson concludes with reflective analysis during which
pupils evaluate both academic achievements and
communicative processes.

Such lesson organization transforms communication into the
central mechanism of learning rather than an auxiliary
instructional activity.

3. Collaborative Learning as a Didactic Mechanism

The results demonstrate that collaborative learning represents
one of the most effective didactic opportunities for developing
communicative competence.

Within collaborative educational environments, pupils become
mutually dependent in achieving common learning objectives.
Successful task completion therefore requires continuous
communication, cooperation, negotiation, and shared
responsibility.

The proposed methodological framework identifies several
pedagogical functions of collaborative learning.

First, collaborative  activities stimulate authentic
communication because pupils must exchange information in
order to solve educational problems.

Second, collaborative learning promotes social interaction by
requiring learners to coordinate actions, distribute
responsibilities, and support one another throughout the
learning process.

Third, collaborative instruction encourages reflective thinking
because pupils continuously compare individual perspectives
with collective understanding.

Finally, collaborative learning develops emotional intelligence
through empathy, tolerance, conflict resolution, and respect
for alternative viewpoints.

The research indicates that future teachers should master
specific organizational strategies for collaborative instruction.

These include:
¢ heterogeneous group formation;
e role distribution;
e cooperative task design;
o shared responsibility;
e peer assessment;
o reflective discussion.

Each participant should perform a defined

communicative role within the group.

clearly

Typical roles include:
e discussion leader;
e recorder;
e presenter;
e observer;
e evaluator.

Role distribution increases individual accountability while
simultaneously strengthening collaborative interaction.

Furthermore, collaborative tasks should possess several
methodological characteristics.

They should:
e require communication;
¢ involve interdependence;
e permit multiple solutions;
e encourage discussion;
e promote collective responsibility;
e conclude with reflective evaluation.

Only under these conditions does collaborative learning
become a genuine mechanism for communicative competence
development.

4. Inquiry-Based Learning as a Tool for Communicative
Development
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The research demonstrates that inquiry-based learning
significantly enhances communicative competence by
transforming pupils from passive recipients of information into
active investigators.

Inquiry-oriented instruction encourages learners to formulate
questions, investigate problems, collect information, analyze
evidence, and communicate conclusions.

Within this instructional model, communication becomes
inseparable from thinking.

Pupils engage in educational dialogue while:
e generating hypotheses;
e discussing research strategies;
o interpreting findings;
e defending conclusions;
e evaluating alternative explanations.

Such communicative activity simultaneously develops higher-
order thinking skills and communicative competence.

Future teachers therefore require methodological preparation
enabling them to organize inquiry-based classrooms where
dialogue naturally accompanies cognitive investigation.

5. Case-Based Learning

The findings indicate that case methodology represents
another effective didactic mechanism.

Educational cases simulate authentic pedagogical situations
requiring analysis, discussion, decision-making, and
collaborative problem solving.

Unlike conventional exercises with predetermined answers,
case studies encourage multiple interpretations.

Consequently, pupils learn to:
e analyze situations;
o formulate arguments;
o justify decisions;
e negotiate alternatives;
o defend viewpoints.

For future teachers, case methodology additionally provides
opportunities to analyze classroom communication and
develop professional decision-making skills.

6. Storytelling and Narrative Learning

Storytelling occupies a unique position within communicatively
oriented primary education.

Narratives naturally stimulate communication because they
invite interpretation, emotional engagement, prediction, and

discussion.

The research demonstrates that storytelling contributes
simultaneously to:

e vocabulary development;
e discourse organization;
e emotional intelligence;

e empathy;

e imagination;

e communicative creativity.

After listening to or reading stories, pupils participate in
communicative activities including:

o retelling narratives;

e continuing stories;

¢ role-playing characters;

o debating moral dilemmas;

e comparing alternative endings.

Such activities substantially increase pupils' willingness to
communicate while promoting coherent speech production.

7. Design Thinking as a Means of Developing
Communicative Competence

The findings indicate that the Design Thinking approach
offers significant didactic opportunities for developing
communicative competence in primary education. Unlike
traditional instructional methods that focus primarily on the
reproduction of knowledge, Design Thinking engages pupils in
solving authentic educational problems through collaboration,
creativity, empathy, and communication.

The methodology consists of five consecutive stages:
e Empathize;
o Define;
e Ideate;
e Prototype;
e Test.

Each stage requires continuous communication among
learners. During the empathy stage, pupils identify the needs
and perspectives of others by asking questions, listening
actively, and collecting information. The definition stage
encourages learners to formulate educational problems
collectively, requiring negotiation and agreement among
group members.

The ideation phase promotes divergent thinking and
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collaborative brainstorming. Pupils are encouraged to express
ideas freely, evaluate alternatives, build upon the suggestions
of others, and participate in constructive discussion. Such
interaction develops confidence in communication while
simultaneously strengthening creative thinking.

During the prototyping stage, learners jointly create practical
solutions, distribute responsibilities, and coordinate their
activities. Finally, the testing phase provides opportunities for
presenting solutions, responding to questions, receiving
feedback, and reflecting upon the effectiveness of group
communication.

Consequently, Design  Thinking creates  authentic
communicative situations that simultaneously develop
cognitive, social, emotional, and communicative

competencies.

For future primary school teachers, methodological
preparation should therefore include the ability to organize
Design Thinking activities that integrate communication into
every stage of problem-solving.

8. Flipped Classroom as a Tool for Communicatively
Oriented Learning

The analysis demonstrates that the Flipped Classroom model
considerably  expands  opportunities for  classroom
communication.

Within traditional instruction, classroom time is frequently
devoted to teacher explanations, leaving limited opportunities
for dialogue and collaborative learning. In contrast, the
Flipped Classroom transfers initial content acquisition outside
the classroom through digital learning resources, allowing
face-to-face sessions to focus primarily on communication and
interaction.

Under this instructional model, pupils become acquainted with
new material before class through videos, presentations,
electronic textbooks, or multimedia resources. Classroom time
is subsequently devoted to collaborative learning activities,
discussions, case analyses, role-playing, problem-solving, and
reflective dialogue.

This instructional organization significantly increases the
proportion of active communication during lessons.

The research identifies several communicative advantages of
the Flipped Classroom:

e increased opportunities for educational dialogue;
e greater pupil participation in discussions;
e improved collaborative problem-solving;
e enhanced peer learning;

assessment

e continuous formative

communication;

through

e stronger reflective practice.

Future teachers therefore require  methodological
competencies enabling them to design digital learning
materials while simultaneously organizing communicatively
rich classroom activities.

9. System of Communicative Tasks

One of the principal outcomes of the study is the development
of a systematic classification of communicative tasks suitable
for primary education.

Unlike conventional instructional exercises that primarily
assess knowledge reproduction, communicative tasks are
specifically designed to stimulate authentic interaction among

pupils.
The proposed classification includes five major categories.
Informational Tasks

These tasks require pupils to exchange information

unavailable to individual participants.
Examples include:

o information-gap activities;

¢ interviewing classmates;

e collecting opinions;

e describing objects;

e completing shared information tables.

Such tasks stimulate purposeful communication because
successful completion depends upon information exchange.

Problem-Solving Tasks

Problem-solving activities encourage pupils to analyze
educational situations collectively.

Typical examples include:
¢ finding alternative solutions;
o evaluating different strategies;
¢ selecting the best option;
e explaining decisions;
e reaching consensus.

Communication becomes indispensable throughout the entire
decision-making process.

Argumentative Tasks

Argumentative activities promote critical
persuasive communication.

thinking and

Learners are required to:
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o defend opinions;

e provide evidence;

e compare viewpoints;

e challenge arguments respectfully;
e justify conclusions.

These activities strengthen both
communicative competence.

logical reasoning and

Creative Communicative Tasks
Creative tasks encourage imaginative communication.
Examples include:

o storytelling;

o role-playing;

e dramatic performances;

e creating dialogues;

o designing posters;

e preparing multimedia presentations.

Such activities increase motivation
expressive communication.

while developing

Reflective Tasks

Reflective communication
professional growth.

supports self-regulation and

Typical reflective questions include:
o What have I learned today?
e Which idea changed my opinion?
e What communication strategy was most effective?
e How did our group cooperate?
e What difficulties did we experience?

Reflection transforms communication into a conscious learning
process rather than spontaneous interaction.

10. Assessment of Communicative Competence

The findings indicate that communicative competence cannot
be assessed solely through traditional knowledge tests.

Instead, comprehensive assessment should integrate
cognitive, behavioral, emotional, and reflective indicators.

The proposed assessment framework includes five
complementary criteria.

Cognitive Criterion

Assessment  focuses on  pupils' understanding of

communication principles, dialogue
strategies, and communication ethics.

rules, cooperation

Indicators include:

e understanding communication purposes;

e recognizing communication norms;

o selecting appropriate communication strategies.
Operational Criterion
This criterion evaluates practical communication skills.
Indicators include:

¢ asking meaningful questions;

e expressing ideas clearly;

e listening actively;

e providing constructive feedback;

e participating in discussions.
Interactive Criterion
Assessment examines collaborative communication.
Indicators include:

e teamwork;

e negotiation;

o conflict resolution;

e shared decision-making;

e collaborative responsibility.
Reflective Criterion
Reflection evaluates pupils' ability to analyze communication.
Indicators include:

e self-assessment;

e peer assessment;

¢ identifying communication difficulties;

¢ planning improvements.
Motivational Criterion

Motivational assessment focuses on pupils' willingness to
communicate.

Indicators include:
e communication initiative;
e confidence;

e curiosity;
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e persistence;
o responsibility.

The integration of these five criteria provides a comprehensive
understanding of communicative competence development.

11. Proposed Model of Methodological Training

Based on the theoretical analysis, an integrated
methodological model for preparing future primary school
teachers was developed.

The model consists of five interconnected structural blocks.
Target Block

Defines educational objectives directed toward preparing
teachers capable of developing pupils' communicative
competence.

Methodological Block
Includes:
e competency-based approach;
e activity approach;
e dialogic approach;
e personality-oriented approach;
o reflective approach.
Content Block
Contains:
e communication psychology;
e teaching methodology;
o collaborative learning technologies;
e lesson planning;
e assessment methodology;
o reflective practice.
Operational Block
Includes practical implementation through:
o Inquiry-Based Learning;
o Collaborative Learning;
e (Case Method;
o Storytelling;
e Design Thinking;
o Flipped Classroom;

e communicative tasks;

e pedagogical practice.
Diagnostic and Reflective Block

Evaluates methodological preparedness using motivational,
cognitive, operational, communicative, and reflective criteria.

These five structural blocks function as an integrated
pedagogical system in which each component supports and
reinforces the others.

12, Pedagogical Conditions for Effective

Implementation

The successful implementation of the proposed model
depends upon several pedagogical conditions.

First, educational institutions should establish psychologically
safe learning environments encouraging open communication
and mutual respect.

Second, teacher education curricula should systematically
integrate communicative  competence across all
methodological disciplines rather than limiting communication
to language-related courses.

Third, future teachers should regularly participate in
collaborative learning activities that model effective classroom
communication.

Fourth, pedagogical practice should provide opportunities for
organizing communicatively oriented lessons under authentic
classroom conditions.

Fifth, formative assessment and reflective practice should
accompany every stage of methodological preparation,
enabling future teachers to evaluate and continuously improve
their professional communication.

Finally, digital technologies should be integrated thoughtfully
into teacher education to expand opportunities for
collaborative communication, reflective learning, and
interactive instruction.

The implementation of these pedagogical conditions creates a
comprehensive educational environment capable of preparing
future primary school teachers to foster communicative
competence systematically among primary school pupils.

DISCUSSION

The findings of the present study confirm that the
development of communicative competence should be
regarded as one of the principal objectives of contemporary
primary education. Unlike traditional approaches that primarily
emphasize  knowledge  acquisition, the  proposed
methodological framework positions communication as both
the central educational outcome and the principal mechanism
through which learning occurs. This interpretation
corresponds  with  contemporary =~ competency-based
educational reforms implemented in many countries and
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supported by international educational organizations.

The theoretical analysis demonstrates considerable
consistency between the proposed model and the classical
concept of communicative competence introduced by Hymes
(1972). Hymes argued that successful communication
depends not only on linguistic knowledge but also on the
ability to use language appropriately within authentic social
contexts. The present study extends this perspective by
suggesting that communicative competence should be
understood not merely as an individual characteristic of pupils
but also as a professional competency that future teachers
must systematically develop through purposeful pedagogical
interaction.

The multidimensional structure of communicative competence
proposed by Canale and Swain (1980) also provides
substantial theoretical support for the findings of this research.
Their classification of grammatical, sociolinguistic, discourse,
and strategic competences demonstrated that effective
communication represents a complex integration of multiple
components rather than isolated language skills. The
methodological model developed in the present study
broadens this understanding by incorporating motivational,
interactive, operational, and reflective dimensions that are
particularly relevant to teacher education.

The proposed framework also aligns closely with Bachman's
(1990) theory of communicative language ability. Bachman
emphasized that communication depends upon the interaction
of linguistic knowledge, pragmatic competence, strategic
competence, and psychophysiological mechanisms. Similarly,
the present research demonstrates that future teachers
require integrated methodological preparation combining
theoretical knowledge, practical instructional skills, reflective
thinking, = emotional intelligence, and  professional
communication strategies. Consequently, communicative
competence should be interpreted as a multidimensional
professional construct rather than exclusively as a linguistic
phenomenon.

The activity-oriented interpretation of communicative
competence presented in this study corresponds with the
sociocultural theory developed by Vygotsky (1978).
According to Vygotsky, higher psychological functions emerge
initially through social interaction before becoming internalized
as individual cognitive processes. This principle provides a
strong theoretical explanation for the effectiveness of
communicatively oriented learning environments. When pupils
participate actively in collaborative dialogue, educational
communication functions not only as a means of exchanging
information but also as a mechanism for cognitive
development.

The findings concerning collaborative learning further support
the conclusions of Johnson and Johnson (2017), who
demonstrated that cooperative educational environments

significantly improve academic achievement, social
competence, and communication skills. The present study
expands these conclusions by identifying specific
methodological conditions under which collaborative learning
contributes to the systematic development of communicative
competence in primary education. In particular, clearly defined
communicative roles, positive interdependence, shared
responsibility, and reflective evaluation appear to be essential
components of successful collaborative instruction.

The proposed model also demonstrates substantial
consistency with Mercer's (2000) concept of exploratory
talk. Mercer emphasized that productive classroom dialogue
enables learners to construct shared knowledge through
reasoning, explanation, questioning, and collaborative
argumentation. Similarly, the present research shows that
communicatively oriented instructional design should create
educational situations requiring pupils to justify opinions,
negotiate meanings, evaluate alternative perspectives, and
construct collective understanding. Such communicative
activities simultaneously promote cognitive development and
communicative competence.

An important point of comparison emerges with Alexander's
(2008) theory of dialogic teaching. Alexander identified
reciprocity, collectivity, supportiveness, cumulativeness, and
purposefulness as the principal characteristics of effective
educational dialogue. The methodological framework
proposed in the present study reflects these principles through
communicatively oriented lesson planning, collaborative
learning technologies, communicative task systems, and
reflective classroom interaction. Consequently, dialogue is
interpreted not merely as an instructional method but as the
organizational principle underlying the entire educational
process.

The present findings are likewise consistent with Hattie's
(2009) synthesis of educational effectiveness research.
Hattie demonstrated that classroom discussion, feedback,
collaborative learning, and teacher-student interaction
produce among the highest educational effects. The proposed
methodological model incorporates these evidence-based
instructional practices by emphasizing formative assessment,
peer interaction, reflective dialogue, and continuous feedback
throughout teacher preparation. This integration strengthens
both communicative competence and overall instructional
quality.

The motivational dimension of communicative competence
identified in this study also corresponds with Deci and
Ryan's Self-Determination Theory (2000). According to
this theory, autonomous motivation develops when learners
experience competence, autonomy, and relatedness.
Communicatively oriented classrooms naturally satisfy these
psychological needs by providing opportunities for meaningful
participation, collaborative decision-making, and interpersonal
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communication. Consequently, communicative competence
development contributes not only to language learning but
also to intrinsic motivation and learner engagement.

The study additionally supports recent educational policy
recommendations formulated by OECD Learning Compass
2030 and the UNESCO Education 2030 Framework. Both
international documents identify communication,
collaboration, creativity, and critical thinking as essential
competencies required for successful participation in
contemporary society. The methodological framework
proposed in this research operationalizes these policy
objectives by providing concrete didactic mechanisms through
which future primary school teachers can systematically
develop pupils' communicative competence within everyday
classroom practice.

Despite these contributions, several limitations should be
acknowledged. First, the present study is primarily theoretical
and conceptual in nature. Although the proposed model is
grounded in extensive analysis of international research and
pedagogical theory, further empirical investigation is
necessary to evaluate its effectiveness under different
educational conditions. Future experimental studies involving
teacher education institutions could provide quantitative
evidence regarding the impact of communicatively oriented
methodological training on teachers' professional competence
and pupils' educational outcomes.

Second, educational systems differ considerably with respect
to curriculum organization, teacher preparation programs, and
classroom traditions. Consequently, the implementation of the
proposed model may require contextual adaptation according
to national educational standards, institutional resources, and
cultural characteristics. Comparative international studies
would therefore contribute significantly to understanding how
communicatively oriented methodological preparation
functions across diverse educational environments.

Third, rapid technological development creates new
opportunities and challenges for communicative competence
development. Digital communication, artificial intelligence,
virtual collaboration, and online learning environments
increasingly influence educational practice. Future research
should therefore investigate how digital pedagogies may
complement the communicatively oriented instructional
approaches proposed in the present study while preserving
meaningful interpersonal interaction.

Finally, longitudinal research following future teachers
throughout their professional careers would provide valuable
insights into the long-term effectiveness of methodological
preparation focused on communicative competence. Such
investigations could identify factors influencing the
sustainability of communicatively oriented teaching practices
and their impact on pupils' academic achievement, social
development, and lifelong learning competencies.

Overall, the discussion confirms that communicative
competence represents not only an important educational
outcome but also a fundamental organizing principle for
contemporary teacher education. The integration of
competency-based education, dialogic pedagogy,
collaborative learning, reflective practice, and
communicatively oriented instructional design provides a
comprehensive methodological foundation for preparing
future primary school teachers capable of meeting the
complex educational demands of the twenty-first century.

CONCLUSION

The modernization of higher pedagogical education requires
new approaches to preparing future teachers for professional
activity in competency-based educational environments.
Under these conditions, communicative competence should be
regarded not only as an educational outcome for pupils but
also as one of the fundamental professional competencies of
future primary school teachers. Effective communication
enables teachers to organize collaborative learning, establish
positive classroom relationships, support pupils' cognitive
development, and create favorable conditions for personal
growth.

The present study has demonstrated that the methodological
preparation of future primary school teachers for developing
pupils' communicative competence should be organized as an
integrated pedagogical system based on competency-based,
activity-oriented, dialogic, learner-centered, and reflective
approaches. The theoretical analysis confirmed that
communicative competence represents a multidimensional
construct integrating cognitive, communicative, operational,
motivational, interactive, and reflective components.

A conceptual model of methodological preparation was
developed that combines five interrelated structural blocks:
the target block, methodological block, cognitive-
methodological block, operational-procedural block, and
diagnostic-reflective  block. The interaction of these
components ensures the systematic formation of teachers'
readiness to organize communicatively oriented educational
environments capable of promoting pupils' communicative
competence.

The study also identified the principal pedagogical conditions
necessary for effective methodological preparation. These
include creating communicatively oriented educational
environments, integrating interactive instructional
technologies, applying collaborative learning strategies,
designing communicative tasks and authentic learning
situations, supporting reflective practice, and establishing
psychologically safe classroom climates. Together, these
conditions facilitate the development of professional
communicative competence among future teachers and
improve the quality of communication within primary
education.

https://eipublication.com/index.php/eijp

224


https://eipublication.com/index.php/eijp

European International Journal of Pedagogics (ISSN: 2751-000X)

Particular attention was devoted to the didactic mechanisms
supporting communicative competence development. The
findings demonstrate that communicative competence
develops most effectively when communication itself becomes
both the content and the method of instruction. Dialogue,
collaborative learning, communicative tasks, reflective
assessment, group interaction, and problem-based learning
create educational conditions that transform pupils from
passive recipients of information into active participants in
knowledge construction.

The research further emphasizes that communicative
competence cannot be formed through spontaneous
educational experiences. Instead, it requires purposeful
methodological preparation, systematic instructional design,
carefully organized pedagogical interaction, and continuous
reflective practice throughout teacher education programs.
Consequently, communicative competence should occupy a
central position within the curriculum of higher pedagogical
education.

The proposed methodological framework contributes to
contemporary educational theory by integrating classical
theories of communicative competence with recent
developments in competency-based education, collaborative
learning, dialogic teaching, and reflective pedagogy. At the
practical level, the model offers teacher educators concrete
methodological guidance for improving the preparation of
future primary school teachers.

Future research should focus on large-scale experimental
validation of the proposed model, comparative international
studies, adaptation to digital learning environments, and
longitudinal investigations examining the long-term effects of
communicatively oriented methodological preparation on
teachers' professional development and pupils' communicative
competence.

Overall, the study confirms that communicative competence
development represents one of the strategic priorities of
modern primary education. Preparing future teachers to
systematically develop this competence among pupils
constitutes an essential prerequisite for improving educational
quality and promoting learners' successful participation in
contemporary society.
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