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INTRODUCTION

Assessment has always been considered one of the most
essential components of the educational process because it
allows teachers to determine students’ academic progress,
intellectual development, and learning difficulties [4, 52-53].
In recent decades, however, educational systems around the
world have gradually shifted from traditional standardized
assessment toward more individualized approaches that focus
styles,
the educational

on students’ personal abilities, and

In this
experience of Finland has attracted significant international

learning

developmental needs. regard,

attention due to its student-centered philosophy and
humanistic assessment practices. At the same time,
Uzbekistan has also initiated substantial educational reforms
aimed at modernizing school assessment systems and
adapting international experiences to national conditions. In
particular, the Presidential
Uzbekistan No. UP-134 “On Approval of the National Program

for the Development of School Education in 2022-2026,"

Decree of the Republic of

This article analyzes individualized student assessment in the educational systems of
Finland and Uzbekistan. The study examines formative assessment, descriptive
feedback, and student-centered approaches in Finnish schools, as well as current
educational reforms in Uzbekistan. Furthermore, the article explores the possibilities
of adapting Finnish assessment practices to Uzbek schools. The research shows that
individualized assessment improves educational quality, student motivation, and
independent learning skills.

Individualized assessment, formative assessment, Finland, Uzbekistan, educational
reforms, school assessment, educational quality.

adopted on May 11, 2022, emphasizes the introduction of
modern assessment mechanisms based on international
educational standards, competency-based education, and
individualized learning approaches [1]. Therefore, studying
advanced foreign experiences, especially the Finnish model of
student assessment, is highly important for improving the

effectiveness of educational reforms in Uzbekistan.

The Finnish education system is widely recognized as one of
the most effective and equitable systems in the world. One of
the main reasons behind this success is the individualized
approach to student assessment. Unlike many countries where
examinations and standardized testing dominate the
educational process, Finland emphasizes continuous formative
assessment that supports learning rather than merely
measuring outcomes. In Finnish schools, teachers evaluate
students through observation, classroom participation,
projects, and self-

assessment activities. Consequently, assessment becomes an

discussions, creative assignments,
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integral part of learning rather than a source of pressure and
competition [5].

Moreover, Finnish teachers possess significant professional
autonomy in designing assessment methods according to
students’ needs and classroom realities. Since teachers are
highly qualified and trusted by society, they are allowed to
adapt evaluation criteria flexibly. For example, students with
different learning abilities may complete tasks at different
levels of complexity while still achieving educational goals. As
a result, the Finnish system avoids excessive comparison
among students and instead focuses on personal
improvement and individual progress. This approach positively
influences students’ emotional well-being, motivation, and

self-confidence [3].

Another important aspect of the Finnish assessment model is
the absence of frequent national standardized examinations
during compulsory education. Instead of relying heavily on
tests, teachers provide descriptive feedback that helps
students understand their strengths and weaknesses.
Furthermore, self-assessment and peer assessment are
actively encouraged because they develop critical thinking,
responsibility, and reflective learning skills. In this context,
assessment functions not only as an educational tool but also
as a mechanism for developing independent and lifelong
learners.

In contrast, the assessment system in Uzbekistan has
historically been based on traditional grading methods,
standardized examinations, and teacher-centered instruction.
For many years, numerical grades served as the primary
indicator of academic achievement. Although such a system
provided a clear framework for evaluating performance, it
often emphasized memorization and theoretical knowledge
rather than creativity, analytical thinking, and personal
development. Consequently, students frequently experienced
stress, fear of mistakes, and excessive competition within the
classroom environment.

Nevertheless, in recent years Uzbekistan has introduced
important educational reforms aimed at improving the quality
standards with
international educational practices. In particular, competency-

of assessment and aligning national

based education, formative assessment methods, and
become
increasingly important within the school system. Teachers are

student-centered teaching strategies have

now encouraged to use interactive methods,
project-based

portfolio

assessment, learning, and individualized

feedback. Therefore, the educational reforms demonstrate a
growing recognition of the importance of addressing students’
individual learning needs [5, 123-133].

Despite these positive developments, several challenges still
remain in implementing individualized assessment effectively
in Uzbek schools. First, class sizes in many schools are
relatively large, making it difficult for teachers to provide
continuous personal feedback to every student. Second, some
teachers still rely heavily on traditional teaching and
assessment methods due to insufficient methodological
training. Additionally, the pressure of entrance examinations
for higher education institutions often encourages schools to
prioritize test preparation rather than holistic student
development. As a result, assessment sometimes remains
academic instead of individual

focused on scores

competencies and creative abilities.

Furthermore, cultural and institutional differences between
Finland and Uzbekistan also influence the implementation of
individualized assessment. Finnish society traditionally values
equality,
Uzbekistan is still transitioning from a centralized educational

trust, and educational autonomy, whereas
model toward more flexible approaches. Consequently, the
direct transfer of Finnish practices may not always be fully
applicable without adaptation to local educational realities,

cultural traditions, and socioeconomic conditions.

However, several elements of the Finnish experience can still
be effectively adapted to Uzbek schools. First of all, increasing
the role of formative assessment could help teachers monitor
students’ progress more continuously and reduce dependence
on final examinations. Secondly, descriptive feedback should
be strengthened because it enables students to understand
learning objectives more clearly and improve their academic
addition,

assessment and peer assessment activities may encourage

performance gradually. In promoting  self-
students to become more responsible and independent
learners.

Teacher training also plays a decisive role in the successful
implementation of individualized assessment. In Finland,
teachers receive extensive pedagogical preparation that
allows them to apply flexible teaching strategies confidently.
Therefore, Uzbekistan should continue modernizing teacher
education programs by emphasizing innovative assessment
techniques, inclusive education principles, and differentiated
digital
technologies may assist teachers in monitoring individual

instruction methods. Simultaneously, educational
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progress more efficiently, especially in schools with large
student populations.

It is equally important to consider the psychological dimension
of assessment. The Finnish model demonstrates that reducing
excessive testing and competition contributes to students’
emotional stability and learning motivation. Likewise, Uzbek
schools could benefit from creating a more supportive
educational environment where mistakes are viewed as
natural components of learning rather than indicators of
failure. Such an approach would help students develop
confidence, creativity, and intrinsic motivation toward

education.
CONCLUSION

In conclusion, the comparative analysis of Finland and
Uzbekistan reveals that individualized assessment represents
an important direction for improving educational quality and

supporting students’ personal development. Finland’s

experience highlights the effectiveness of formative

assessment, descriptive feedback, teacher autonomy, and
Meanwhile,

student-centered environments.

Uzbekistan has already begun implementing reforms aimed at

learning

modernizing  assessment  practices and integrating
Although

structural and cultural challenges still exist, the adaptation of

international educational standards. certain
selected Finnish practices may significantly contribute to the
development of a more flexible, fair, and learner-oriented
Uzbek Ultimately,
individualized assessment not only improves academic
outcomes but also fosters students’ intellectual independence,

emotional well-being, and lifelong learning competencies.

assessment  system in schools.
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