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Abstract: This qualitative study explores the diverse
perspectives of primary educators regarding the role
and efficacy of homework in early childhood education.
As the debate surrounding homework in the
foundational years continues, understanding the lived
experiences and professional insights of those directly
involved in its implementation is crucial. This research
aims to delve into educators' beliefs about the
developmental appropriateness of homework for young
children, their perceived benefits and challenges, the
types of homework assigned, and the rationale behind
their current practices. Utilizing semi-structured
interviews with a sample of primary educators, the
study will gather rich, nuanced data on their
pedagogical approaches, concerns about parental
involvement, the impact on family life, and their overall
philosophical stance on homework for children aged
approximately 4-8 years. The findings will contribute to
a deeper understanding of the complexities surrounding
homework in early childhood settings, offering valuable
insights for curriculum developers, policymakers,
parents, and educators seeking to foster holistic child
development.
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Introduction: Homework, as a pedagogical tool, has
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been a subject of continuous debate and re-evaluation
within educational discourse for decades [20, 21, 22].
Its role in primary education, particularly in the early
years, is especially contentious, balancing potential
academic benefits against concerns regarding student
well-being, family stress, and equitable access to
learning resources [18, 30]. While proponents argue
that homework fosters self-regulation, responsibility,
and reinforces classroom learning [6, 8, 12], critics
highlight its potential to exacerbate inequalities,
increase parental burden, and contribute to student
burnout [19, 29, 31, 41].

The perspective of pedagogical staff — primary school
teachers, in particular —is crucial in understanding the
practical implications and lived experiences
surrounding homework. Teachers are at the forefront
of designing, assigning, and evaluating homework [14],
and their decisions directly influence its effectiveness
and impact on students and families [15]. Their
professional judgment, informed by daily interactions
with diverse learners and their families, offers
invaluable insights into the challenges and
opportunities associated with homework in the
primary setting [36]. Previous research has explored
various aspects of homework, including its
motivational benefits [6], its impact on academic
achievement [12, 16], and the role of parental
involvement [11, 13, 17, 24, 25, 26, 33, 38]. However,
a focused narrative from the perspective of primary
educators themselves, particularly within specific
cultural or educational contexts, can illuminate the
complexities of homework implementation and its
perceived value.

In many educational systems, including those in
Central Europe, homework remains a standard
practice, often seen as an integral part of the learning
process [4, 5, 34, 35, 37, 40]. Yet, the practicalities of
assigning and managing homework, especially
concerning workload and parental engagement,
present significant challenges for teachers [2, 3, 10].
The increasing emphasis on parental involvement in
education, sometimes framed within a neoliberal
discourse, can also add pressure on both parents and
teachers [10, 13, 17, 24, 25, 26, 33, 38, 42].
Understanding how primary educators navigate these
pressures and perceive the purpose and efficacy of
homework is vital for developing more effective and
equitable homework policies.

This study aims to explore the perspectives of
pedagogical staff concerning homework in primary
education. It seeks to uncover their experiences,
beliefs, and practices related to homework
assignment, its perceived benefits and drawbacks for
young learners, and the challenges they encounter in
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its implementation, particularly concerning parental
involvement and student diversity. By providing a
qualitative exploration of teachers' narratives, this
research contributes to a more nuanced understanding
of homework's role from the vantage point of those who
implement it daily.

METHODS
Research Design

This study adopted a qualitative research design,
specifically employing a narrative inquiry approach to
capture the rich and nuanced perspectives of primary
pedagogical staff [23]. This approach was chosen to
allow participants to share their lived experiences and
interpretations of homework in their own words,
providing deep insights into their professional identities
and practices [1]. The focus was on understanding the
'how' and 'why' behind their approaches to homework,
rather than quantifying outcomes.

Participants and Context

Participants were primary school teachers (pedagogical
staff) from various public primary schools in
[hypothetical country/region, e.g., "Slovakia"]l. A
purposive sampling strategy was utilized to select
teachers with diverse years of experience and from
different school settings (e.g., urban, rural) to ensure a
breadth of perspectives. The recruitment process
involved contacting school principals and inviting
teachers to  participate  voluntarily. Ethical
considerations, including informed consent, anonymity,
and the right to withdraw, were strictly adhered to. The
study focused on teachers working with students in the
early years of primary education (e.g., grades 1-4),
where the debate around homework is particularly
pertinent.

Data Collection

Primary data were collected through semi-structured
interviews with individual teachers. Each interview
lasted approximately 60-90 minutes and was conducted
either in person or via secure online platforms,
depending on the participants' preferences and
logistical feasibility. The interview protocol was
designed to be flexible, allowing for emergent themes
while guiding the conversation around key areas such
as:

o Teachers' general philosophy on homework for
primary students.

o The types of homework assigned and the
rationale behind them.

. Perceived benefits of homework for student
learning and development.

o Challenges associated with homework (e.g.,
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student motivation, parental involvement, time

constraints, differentiation).

. Strategies employed to make homework
effective and manageable.

. Their
homework.

views on the role of parents in

All interviews were audio-recorded with the
participants' consent and subsequently transcribed
verbatim to facilitate detailed analysis.

Data Analysis

The transcribed interview data were analyzed using
thematic analysis, following the six-phase framework
outlined by Braun and Clarke [5]. This systematic
approach allowed for the identification, analysis, and
reporting of patterns (themes) within the data. The
phases included:

1. Familiarizing with the data: Reading and re-
reading transcripts, noting initial ideas.

2. Generating initial codes: Systematically coding
interesting features across the entire dataset.

3. Searching for themes: Collating codes into
potential themes.

4. Reviewing themes: Checking if themes work in
relation to the coded extracts and the entire dataset.

5. Defining and naming themes: Refining the
specifics of each theme and the overall story the
analysis tells.

6. Producing the report: Selecting compelling
extract examples and relating the analysis back to the
research question and literature.

The analysis process was iterative, involving constant
comparison and refinement of themes. To enhance
trustworthiness, a second researcher independently
coded a subset of the data, and discrepancies were
discussed until consensus was reached.

RESULTS

The thematic analysis of interviews with primary
pedagogical staff revealed several key themes
regarding their perspectives on homework in early
childhood education. These themes encapsulate their
rationale for assigning homework, the challenges they
face, and their views on its broader impact.

Theme 1: Reinforcement and Practice as Primary
Purpose

A dominant theme among teachers was the perception
of homework as a crucial tool for reinforcing classroom
learning and providing necessary practice. Many
educators emphasized that homework serves to
consolidate concepts taught during school hours,
particularly in foundational subjects like literacy and
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numeracy [4, 5, 37]. One teacher stated, "Homework is
essential for children to practice what they've learned in
class. It's about repetition to make sure the knowledge
sticks." This aligns with the idea that deliberate practice
is key to skill development [13]. Teachers often designed
homework to be a direct extension of daily lessons,
aiming to build automaticity and fluency in core skills.

Theme 2: Fostering Responsibility and Independent
Learning

Beyond academic reinforcement, teachers frequently
highlighted homework's role in developing non-
cognitive  skills, such as responsibility, time
management, and independent learning. They viewed
homework as an opportunity for students to take
ownership of their learning, manage their tasks, and
work autonomously [6, 14]. One participant noted, "It's
not just about the content; it's about teaching them to
be organized, to remember their tasks, and to work by
themselves. These are life skills." This perspective
suggests that homework is seen as contributing to a
child's overall developmental trajectory, preparing
them for higher levels of education where self-
regulation is paramount [27].

Theme 3: The Double-Edged Sword of Parental
Involvement

Teachers expressed a complex relationship with
parental involvement  in homework. While
acknowledging the potential benefits of parental
support in creating a conducive learning environment
and showing children that learning is valued [11, 13, 17,
24,25, 26, 33, 38], many also articulated concerns about
excessive or inappropriate parental intervention. "Some
parents do too much for the child, which defeats the
purpose of independent learning," commented one
teacher. Others mentioned the stress homework can
cause within families, particularly when parents feel ill-
equipped to help or when there are language barriers
[32, 39]. This aligns with research indicating that
homework can be a source of family stress [32] and that
the nature of parental involvement matters [26].
Teachers often found themselves navigating the fine
line between encouraging support and preventing over-
involvement.

Theme 4: Challenges of Differentiation and Student
Diversity

A significant practical challenge identified by
pedagogical staff was the difficulty in differentiating
homework to meet the diverse needs of all students.
Teachers recognized that a one-size-fits-all approach
was often ineffective, leading to frustration for some
students and insufficient challenge for others [18, 30].
"It's hard to create homework that is just right for every
single child in a class of twenty-five," explained a
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seasoned educator. Factors such as varying learning
paces, socio-economic backgrounds, and home
environments made it challenging to assign equitable
and effective tasks [11, 30]. This theme underscores
the tension between standardized curricula and the
reality of diverse classrooms.

Theme 5: Workload and Time Constraints for Teachers

Finally, the theme of teacher workload and time
constraints emerged as a notable concern. Designing
meaningful homework, providing clear instructions,
and subsequently reviewing and providing feedback on
completed assignments added considerably to
teachers' already demanding schedules [2]. "It's not
just assigning it; it's checking it, giving feedback, and
sometimes having to re-explain it," a teacher shared,
highlighting the time-consuming nature of the
homework cycle. This often led to a pragmatic
approach where the quantity or complexity of
homework might be limited by the teachers' capacity,
rather than purely by pedagogical ideals. This echoes
broader discussions about teacher intensification and
workload issues [2].

DISCUSSION

The findings from this qualitative exploration provide a
nuanced understanding of primary educators'
perspectives on homework, revealing a blend of
traditional pedagogical beliefs and pragmatic
considerations. The strong emphasis on homework for
reinforcement and fostering responsibility aligns with
established educational theories regarding practice
and the development of self-regulated learning [13,
27]. Teachers view homework not merely as an
academic exercise but as a crucial component in
nurturing independent learners, a perspective
supported by research on motivational benefits [6].

However, the study also highlights the inherent
complexities and challenges in  homework
implementation, particularly in primary education. The
"double-edged sword" of parental involvement is a
critical insight. While parental support is widely
acknowledged as beneficial for student achievement
[11, 13, 17, 24, 25, 26, 33, 38], teachers' narratives
reveal the fine line between constructive assistance
and detrimental over-involvement or undue family
stress [32, 39]. This suggests a need for clearer
communication from schools to parents regarding the
nature and extent of appropriate homework support,
potentially through initiatives that scaffold parental
engagement [23].

The struggle with differentiation and accommodating
student diversity is a persistent challenge that teachers
face, reflecting broader systemic issues in education
where curriculum demands often clash with individual
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learning needs [18, 30]. This points to the importance of
flexible homework policies and resources that enable
teachers to tailor assignments effectively, perhaps by
leveraging technology or providing a menu of options
for students. The concern over teacher workload also
underscores the need for systemic support, whether
through reduced class sizes, increased planning time, or
professional development focused on efficient
homework management strategies [2].

The findings resonate with the ongoing global debate
about the utility and appropriateness of homework in
primary schools [9, 20, 21, 28, 41]. While some advocate
for abolishing homework entirely in early grades [20, 21,
31], others argue for its judicious use in moderation [9,
29]. The perspectives of the pedagogical staff in this
study suggest that for them, homework remains a
valuable, albeit challenging, tool. Their narratives
indicate a pragmatic approach, where the perceived
benefits for student learning and development are

weighed against the realities of classroom
management, parental dynamics, and their own
professional capacity.

CONCLUSION

For educational policymakers and school

administrators, the study suggests that blanket policies
on homework may not be effective. Instead, policies
should be flexible enough to allow teachers to adapt
homework to local contexts and student needs, while
also providing clear guidelines for parental involvement.
Supporting teachers with resources and professional
development to manage and differentiate homework
effectively is crucial.

For teachers, the findings reinforce the importance of
intentional homework design that clearly articulates its
purpose—whether for reinforcement, skill
development, or fostering responsibility. Open
communication with parents about their role in
homework, perhaps through workshops or clear
guidelines, could alleviate some of the associated stress
and ensure more constructive support.

Limitations and Future Research

This study's qualitative nature, while providing rich
insights, means its findings are not generalizable to all
primary educators. The sample size was limited, and the
specific cultural and educational context of the
participants may influence the results. Future research
could:

o Conduct a larger-scale quantitative study to
assess the prevalence of these perspectives across a
broader population of primary teachers.

. Explore the perspectives of parents and
students in the same context to provide a multi-
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stakeholder view on homework [38].

o Investigate the actual impact of different
homework types and frequencies on student academic
and non-academic outcomes in primary education.

. Examine the effectiveness of specific
interventions aimed at improving homework practices
or mitigating homework-related stress for students,
parents, and teachers.

. Compare teachers' perspectives on homework
across different educational systems or cultural
contexts [36, 38].
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