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Abstract: The professional competence of primary 
school teachers greatly depends on their ability to 
effectively communicate with students, parents, and 
colleagues. One of the central components of this 
communicative competence is speech development. 
Although various pedagogical strategies support general 
teacher development, interactive teaching methods 
specifically tailored to enhance speech represent a 
crucial area of inquiry. This paper explores the efficacy 
of interactive techniques—such as role-playing, 
debates, group discussions, and project-based 
learning—in developing the speech of primary school 
teachers. Through an examination of relevant literature 
and the implementation of a targeted intervention, the 
study evaluates how interactivity impacts both the 
communicative confidence and oral proficiency of 
aspiring and current educators. The findings suggest 
that interactive methods can facilitate the emergence of 
well-structured, clear, and engaging speech patterns, 
ultimately boosting teacher professionalism and 
performance in primary education. 
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Introduction: The ability of a primary school teacher to 
convey ideas clearly and persuasively is fundamental to 
their professional success. Mastering speech is not only 
essential for explaining academic content but also for 
engaging students, collaborating with colleagues, and 
managing relationships with parents. In many education 
systems worldwide, teacher-training programs have 
traditionally placed a strong emphasis on theoretical 
knowledge of pedagogy, leaving limited room for the 
practice of communicative skills. This has led to a gap 
between theoretical understanding and practical 
application, resulting in underdeveloped oral 
competencies among newly qualified teachers. 
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In primary school contexts, speech can be viewed 
through various lenses: as a medium for delivering 
instruction, as a tool for classroom management, and 
as a means for building socio-emotional connections 
with learners. Teachers’ speech influences the 
motivation, participation, and performance of young 
learners, whose attention and engagement often 
hinge on engaging verbal communication. Since 
children are in the process of language acquisition and 
social development, they require an environment 
enriched by clear, expressive, and empathetic 
communication. Primary school teachers are, 
therefore, not merely instructors, but also role models 
whose speech patterns students may adopt or 
emulate. 

Recent advances in pedagogical research have drawn 
attention to interactive methods that may foster the 
improvement of speech. These approaches shift the 
traditional teacher-centered delivery to a more 
participatory framework, in which prospective or 
practicing teachers are encouraged to engage in 
activities that challenge their communicative 
capacities. Techniques such as role-plays, debates, 
group discussions, storytelling, and project-based 
presentations create settings that demand active, 
meaningful oral participation. Engaging in these 
activities compels teachers to refine their diction, 
clarity, pitch, intonation, and rhetorical structure, 
ultimately enhancing their capacity to guide and 
inspire young learners. 

Despite growing interest in interactive teaching 
methods, there is comparatively scant empirical 
research detailing the specific ways they can be 
harnessed for the purpose of teacher speech 
development. The primary objective of this paper is to 
address that gap, focusing on how interactive 
pedagogical techniques contribute to the sustained 
development of speech abilities among primary school 
teachers. The paper outlines a research design that 
employs both quantitative and qualitative evaluations 
to determine how interactive methods foster 
improvement in communicative confidence and oral 
competence. Findings from this study can inform 
teacher training curricula, aid educational 
policymakers, and offer insights to practicing 
educators seeking to refine their expressive skills in 
primary classroom settings. 

A mixed-methods research design was used to 
investigate the impact of interactive methods on the 
development of primary school teachers’ speech. Over 
a six-month period, the study gathered both 
quantitative and qualitative data. Quantitative data 
were collected through pre- and post-tests specifically 
designed to assess parameters such as articulation, 

fluency, use of vocabulary, and overall communicative 
effectiveness. Qualitative data were obtained via open-
ended questionnaires and focus group discussions in 
order to capture a more nuanced view of how 
participants experienced and responded to interactive 
techniques. 

A total of 40 participants, ranging in age from 20 to 40, 
were selected from a teacher-training program 
specialized in primary education. All had completed 
basic pedagogical coursework but had not previously 
taken classes focused on speech development or oral 
communication strategies. These participants were 
divided into two groups: the experimental group (n = 20) 
and the control group (n = 20). While the experimental 
group engaged in interactive speech development 
sessions, including role-play activities and discussions 
aimed at improving diction, fluency, and communicative 
confidence, the control group continued to receive 
traditional lecture-based instruction covering general 
pedagogical methods without a specific speech-
development focus. 

During the instructional phase, the experimental group 
participated in weekly workshops that incorporated 
collaborative exercises such as role-play scenarios, 
debates on educational policy, and various forms of 
peer and instructor feedback. This intervention 
provided participants with multiple opportunities to 
speak in front of others, receive immediate 
observations on their performance, and reflect on 
specific aspects of their speech, including articulation, 
intonation, and vocabulary. In contrast, the control 
group proceeded with standard coursework on teaching 
strategies and classroom management, without 
specialized interventions targeting speech skills. 
Throughout the study, observers took notes on the 
communicative behaviors of participants in both 
groups, emphasizing delivery style, use of supporting 
materials, and non-verbal cues. 

Following the interactive phase, participants completed 
a post-test that mirrored the pre-test: each gave a brief 
oral presentation related to an educational topic, and a 
panel of experts rated their performance on the same 
criteria used during the initial assessment. The aim was 
to measure changes in speech parameters over time 
and compare the final results of the experimental group 
with those of the control group. Statistical analyses 
were conducted on these quantitative data, with paired 
t-tests used for within-group comparisons and 
independent samples t-tests for between-group 
comparisons. Significance was set at p < 0.05. In parallel, 
the qualitative data derived from open-ended 
questionnaires and focus group discussions underwent 
thematic content analysis, which helped to categorize 
participant responses into central themes such as 
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communicative confidence, anxiety, and perceived 
value of interactive learning. This analytic process 
enabled a comprehensive interpretation of how and 
why the interactive methods influenced speech 
development among future and practicing primary 
school teachers. 

A significant finding from the quantitative portion of 
the study was the improvement in all measured speech 
parameters for participants in the experimental group. 
On average, the experimental group’s post-test scores 
increased by 28% compared to their pre-test scores. 
Specifically, the most pronounced progress was 
observed in articulation and fluency, each showing an 
average improvement of over 30%. Participants also 
demonstrated better vocabulary usage and more 
organized presentation structures, traits that 
contributed to the overall impression of 
professionalism and clarity in their speech. 

In contrast, the control group displayed more modest 
gains, showing an average 10% increase in scores 
across all parameters. Although some improvement 
was noted—attributable to regular practice in their 
teacher-training program—it was not as significant as 
that seen in the experimental group. The independent 
samples t-test showed a statistically significant 
difference (p < 0.01) between the post-test scores of 
the experimental and control groups, underlining the 
efficacy of the interactive interventions. 

Qualitative findings bolstered these quantitative 
results by revealing participants’ positive perceptions 
of interactive methods. Many reported initial 
discomfort with being more exposed in role-play 
scenarios or debates. However, as the intervention 
progressed, they began to see improvements in their 
delivery, clarity of thought, and overall confidence. 
Participants noted that peer feedback was especially 
beneficial because it offered immediate, context-
specific observations and suggestions. Additionally, 
the collaborative format allowed them to experiment 
with different aspects of speech, such as rhetorical 
appeals, body language, and storytelling techniques, in 
a supportive environment. 

The results highlight the transformative impact of 
interactive methods on the speech development of 
future and practicing primary school teachers. 
Traditional teacher training often prioritizes didactic 
delivery of theoretical content, which can 
inadvertently marginalize the practice of essential 
communicative skills. Yet the data strongly suggests 
that structured, engaging, and collaborative 
approaches to teacher development can lead to 
meaningful improvements in oral proficiency and 
overall expressive capability. 

One key factor contributing to these gains is the social 
nature of interactive methods. Role-playing and 
collaborative discussions place teachers in authentic 
communicative contexts, thereby necessitating the 
application of theoretical knowledge about speech 
dynamics. In these high-engagement activities, 
participants learn to adapt their speech to diverse 
audiences or simulated classroom situations, refining 
diction, intonation, and pacing to maximize clarity and 
impact. Furthermore, ongoing feedback loops—both 
from peers and supervisors—facilitate reflective 
practice. This reflective dimension is critical, as it allows 
participants to internalize their learning and adjust 
future performance accordingly. 

Another dimension worth discussing is the role of 
emotional engagement. Interactive methods often 
simulate real-life scenarios that evoke emotional 
responses, such as excitement, anxiety, or empathy. 
When participants respond emotionally, they are more 
likely to remember and integrate the lessons learned 
about effective communication. This emotional valence 
serves as a catalyst for changing speech patterns and 
fosters deeper, more enduring learning. 

The qualitative data shed light on potential barriers to 
the successful implementation of interactive 
approaches. Some participants reported initial anxiety 
about public speaking and feared negative judgment 
from peers. Overcoming these anxieties required a 
supportive environment where mistakes were viewed 
as opportunities for growth. Institutions aiming to 
incorporate interactive methods for speech 
development can provide guidelines and protocols that 
encourage respectful, constructive feedback, helping to 
alleviate participants’ apprehensions. 

In sum, the study indicates that interactive methods can 
significantly enhance the speech capabilities of primary 
school teachers, supporting not only professional 
communication needs but also the broader pedagogical 
goal of creating enriching, student-centered learning 
environments. 

This study aimed to examine the role of interactive 
teaching methods in improving the speech 
development of primary school teachers. By integrating 
role-play scenarios, group discussions, debates, and 
peer feedback into a structured intervention, the 
research found that participants significantly enhanced 
articulation, fluency, vocabulary usage, and overall 
presentation skills. These improvements underscore the 
value of moving beyond traditional lecture-based 
pedagogical models toward practices that place 
teachers in active, authentic communicative roles. 

The findings have implications for educational 
institutions and teacher-training programs seeking to 
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strengthen the practical communicative competencies 
of pre-service and in-service educators. Providing 
opportunities for simulated teaching scenarios, 
collaborative problem-solving, and experiential 
activities can yield considerable benefits in speech 
development, thereby elevating overall teaching 
quality in primary classrooms. Future research might 
investigate the long-term retention of these gains and 
explore how interactive methods can be adapted to 
various cultural and linguistic settings. 
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