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INTRODUCTION

In pedagogy, communication skills are, first of all, conscious actions of subjects aimed at
building the right way their communication behavior. Approach to the interpretation of the concept
communication skills reflected in sociology is interrelation of approaches of teachers and psychologists.
In this area communication skills are seen as an ability manage their activities in terms of solving

communication problems.

The communicative method precisely defines objectives headed by free communication through
conversation, reading, listening comprehension and writing. For those aims, the communicative
method uses contemporary elements of tele-, radio communication, etc. which are natural in the world
of exchanging information. Nevertheless, a book remains the main but not the only tool of language
learning at school. A teacher can choose any book which corresponds to his/her purposes and defines
his/her methodological approach towards language teaching. Buta book should be both interesting and
accessible for students. A textbook should help learning the language, but not give interesting or boring
facts about it. On the other hand, even the most attractive textbook will not give any results, if its

contents (drills, exercises, rules, etc.) are separated from the communicative learning with the help of
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a teacher as a professional counsellor. An English language teacher must know English as well as his
mother tongue. The teacher must be aware of the laws according to which language functions. The
teacher must be acquainted with the last methodological points of view, but he is not to be obliged to
acquire those if they do not conform to his purposes and aims. The teacher ought to know the difference
between general linguistics and pedagogical linguistics in order not to convert lessons at school to
linguistic seminars. What is communication? It seems to me, communication is first of all exchanging
opinions, information, notions of social, cultural, political and other aspects of everyday life.
Communication always has associations with written and oral discourse. But communication includes
a surprised face, a smile, a nervous movement or a smoke above the fire of Indians, as well.
Communication is also advertising the colour of the president's suit, flags, posters or a whistle of a boy
under the window of his sweetheart. The world around us is the world of communication in various
spheres. And only at language lessons the only means of communication are textbooks and the lecturing
teacher. In the classroom, the teacher is the source of information. And this communication is under
control rather than free. In this case, the purpose of a teacher is to transform the communication with
students to a pleasant, attractive and emotional lesson. Real communication is always informative,
unpredictable and unexpected. If the teacher is always informative, interesting and unexpected, then
even before the beginning if the lesson students will be disposed for a good lesson. But if the previous
lesson is just the same as the next one, students will be bored with it before the lesson start. Working
on their own, students fulfil the task of a communicative intercourse, and the best way of it is a free
dialogue between students but excluding the teacher who is always correcting and evaluating. There
are a lot of students who can and know how to speak English but they happen to keep silent facing the
criticizing teacher. At free work, however, students are more willing and ready for decision-making and

to ask the teacher for his advice.

When a teacher is not a dictator, students try to learn language themselves. In small groups, even the
shyest students engage in communication at the same level as a "non timid" students. It never happens,
however, if the teacher stands in front of the all class. Work in groups which transform a student into
the main person of the language lesson is the kind of work which develops the communicative abilities

of students.

Alanguage teacher cannot limit himself only to textbooks or teaching aids, even the poshest or the most
contemporary, but he must be in constant relation with the language by the modern means including

television, video, etc. It can also be a newspaper, or a recorded telecast or a radio report. The more
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variety is in aids of learning and the more up-to-date reflection of the mass media influence is shown

by them, the more successful will the communicative intercourse be.

Speaking about communication, it is necessary to take into account a specific national character and
specific type of communication in English. Students ask: "What is the English for it" when they want to
know the equivalent of some Lithuanian gesture. Born in Lithuania, children acquire specific gestures
which are common to this country, or a city, or a community. The language is acquired in the same

specific logical-emotional communicative system as well.

Can a child or the children acquire not only nominative forms of a second language but the whole
complex composing the language of communication, as well? In other words, can alearner communicate
with the native speaker at the same level? N. Chomsky defined the ability to speak with the native
speaker in the same terms as competence. He claimed that real competence in studying a language could

be developed in intuitive language of native language conditions.

Is there a pedagogical norm in defining competence? N. Chomsky (1965) considers people who do not
know grammar or cannot read and write as non-competent. If we take for an example a man from a
countryside who can neither speak nor write, we can say that in these communicative conditions there
is no need for writing or reading, and that is why he is completely competent in justifying his everyday
communicative needs. Then, we can say that competence is personal verbal perfection which

corresponds to the personal communicative needs.

Teachers always seek to fill the heads of students with various grammar rules and to transform them
to a source of language perfection. This purpose cannot be achieved in most cases. At the same time, it
is not useful since it is impossible to grasp a lot of. The English teacher should fix flexible aims which
could vary in every single case. Communication is a necessity in order to keep contact at a certain level

and at a certain communicative frame.

What are the relations between communication and competence and which determines what: whether

communication defines competencies or vice versa?

In fact, I used to correct every student mistake. But later on, I understood that not in every case we need
to pay attention to wrong usage of language, and if we do it this must be done in the same way which
does not disturb the course of communication. Attention must be drawn to one more element of

communicative intercourse. It is spontaneity. In many cases normative rules will not allow to evaluate
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colloquial situation and respond to communicative stimulus. Many times, a teacher can spot a student

not finding the right word. That happens when the student thinks not about what to say, but how to say.

Structural exercises, which had spread in methodology in the middle of the century, were determined
to teach topics which must extract words from student’s active memory according to the situation. But
these exercises did not teach free usage of language in unexpected situations. In fact, knowledge of the
topics appeared to be non-communicative because it was impossible to predict the situation with all its
unexpected moments. Dialogues and topics must be a part of teaching process, but they are to carry
unexpected elements, spontaneity and situation, which require immediate and logical solution of
communicative problems. Dialogues must help to understand situation. They are useful in case when

they involve ability to practise it in a free manner.

Questions of practical liberty and personal necessity are the key ones not only from linguistic point of
view, but from social and political one as well. This question must be presented to every student
personally. Even in primary school, students should know why he is learning English. Then they will be
highly motivated. In the second half of the XXth century behavioural approach emerged. Behavioural
linguists covered methodology with their ideas and defined language teaching methodology as a
mechanical reflection of language reality. This automatic and drill-based language learning relied on
right understanding of primary language of a growing child who is being brought up in a natural
language atmosphere. But it is difficult to compare the perception of English by a child in an English-
speaking family and the perception of it in a non-English one. Behaviourists claimed that the only way
of language learning was a mechanical repetition of semantic and grammatical forms. And what is true
in a natural way of language perception, here becomes senseless. A "behavioural” student cannot
achieve natural language usage and he isolates himself by situations which cannot be universal in every

case.

Structural linguists claimed that direct language atmosphere is essential for acquiring the studied
language. By this statement, oral discourse was the only means of communication. Creation of a
language atmosphere was considered as compulsory condition for learning a second language. Mostly
oral discourse is to be the only means of communication or at last the dominating means. But very often

foreign language is used in a written form.

Differently from behaviourists and structuralists, uses of communicative method suggest every teacher

should define the importance of every language discipline and teach language in correspondence with
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local solutions. Communicative thinking does not provide a strict ideological structure and does not

give a chance for a teacher to define what is main and what is subordinate.

Audiolinguists pay distinguished attention to oral discourse. Their theory maintains that understanding
what is heard takes significant place in language acquisition (as in communicative method). But
audiolinguists give students some prepared language structures, while uses of communicative method
allow students to use such language structures which seem suitable for students in particular
circumstances. The difference between audiolinguists and uses of the communicative methodology is,
in fact, that the former gives students’ books with some prepared logical structures in their memory

while the latter direct and react to communicative stimulus spontaneously.

According to audiolinguists, study and learning dialogues serve bases for this system. In this way, like

behaviourists and structuralists they create some optimal situations with prepared answers.

Audiolinguists will use criteria of English literature and culture for studies of English by Lithuanians.
On the contrary, a follower of communicative approach does not limit himself by "English" situations.
It is not necessary to read only about England. Students acquire a foreign language better when they

are speaking about what is known, intimate and clear for them (even though at the first stage).

Audiolinguists require a perfect pronunciation which is not communicative. Oral form precedes reading
but reading is to be the supporting element of oral forms of communication, the stimulus of discourse
or the enrichment if vocabulary. Audiolinguists focused on functional sage of language, what sounds
logically, but really it appeared to be thematically narrow in memorising the communicative form.
Audiolinguists really achieved high results in correct usage of language structures, for this they use
language laboratories, records of native speakers. But students need to turn to a free and easy

communication.

Followers of the communicative method aspire to habit of right usage of language structures, but it is
not over-emphasized. They also suggest paying attention to students' abilities to express their own
opinions, feelings and not to spread language structures for its own sake. Thus, communicativists try to

understand student’s cognitive nature, their personal and lifetime abilities.

N. Chomsky categorically rejected the notion that language was acquired through a form of conditioning
dependent reinforcement or reward. He stressed that children come to the world with the innate
language - learning abilities that takes the form of language acquisition device which proceeds by

hypothesis - testing. Consequently, children acquire the language by making hypotheses about the form
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of grammar of the language. Then they compare it with their innate knowledge (Willgo Rivers). Thus,
N. Chomsky rejects language learning which depends on language conditioning. He defines abilities of
language studying as rudiments placed in a child at birth. Only at the process of growing, the child
chooses the optional forms of communication suitable for him and society he lives in. In other words,
students choose the most sufficient forms of communication themselves which corresponds to a
community need. They make communicative schemes and try their truth on their own. Everything is

true for communicative idea of language teaching at school.
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